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Introduction


WHAT IS THE ALL-IN TEACHER KIT?
The All-In Teacher Kit is the 2nd Intellectual Output of “All-Inclusive
School” Erasmus+ KA2 Strategic Partnership project, that aims at
developing a kit of didactic tools intended to facilitate teachers and
educators working with learners with mild cognitive disabilities. The AllIn Teacher Kit is a practical guide of a selected set of cooperative and
innovative teaching strategies and methods with related tools to support
the work of the inclusive teacher.
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The All-In Teacher Kit is therefore a support tool for teachers to
introduce and/or to help improve their inclusive teaching methods. It is
a repository of practices developed around methods, approaches and
organizational styles of teaching and learning. The “All-Inclusive School”
project aims at providing European teachers and educators with a
ready-to-use tool kit with different methods for implementing inclusive
education in their classrooms.
The structure of the kit reflects the different categories of the targeted
research that was conducted at an earlier stage of the project, namely
for the 1st Intellectual Output ‘All-In Identikit’ (IO1). One of the aims of
Intellectual Output I was to map the “skills, competencies and practices
based on the ‘Inclusive Teacher Profile’ (EASNIE, 2012)”.

WHO IS ALL-IN TEACHER KIT FOR?
The “All-Inclusive School” project aims at promoting school inclusion
of 12 to 19 year old European learners with “mild intellectual disability”
(DSM-5). The direct target group of this output includes teachers and
educators of the above mentioned category of learners (indirect target
group).
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Hence, the All-In Teacher Kit is intended to be used as a resourceful
guide to support teachers and professionals in schools and to enhance
the learning environment through shifting towards a more inclusive
education in its broader sense .
Furthermore, this Kit is available for professionals in the field of
education such as curriculum designers, policy makers and ministerial
advisers. It can provide evidence of the state-of-the-art in terms of
inclusive education practices.

Introduction

WHAT IS INCLUDED IN THE ALL-IN TEACHER KIT?
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The Kit is divided into three sections:
•

Section one: Organisation of Learning

•

Section two: Assessment of learning to learn skills

•

Section three: Social Book Creator

Section one: Organization of Learning
Eighteen methods are described on how teachers and educators
can organise learning to be more inclusive. “Organization” in this kit
includes the actions, decisions and general practices – performed the
most by teachers – that have an impact on the spatial, social-relational
and temporal aspects of teaching and learning. Organization implies
awareness of the consequences these aspects have on learners. For this,
they are regarded as “methods” and not mere situations.
The methods accounted for in this Kit respond to six different goals
identified in IO1 ‘All-In Identikit’. For each method a minimum of one
example of activity has been chosen from the working experiences
of teachers from the five EU countries involved in the project1. The
examples function both as best practices for the method and for the
goal they refer to, as well as replicable, ready-to-use inclusive teaching
practices. The methods and the related examples come from the
teachers who have answered the questionnaire used for shaping the
All-In Identikit.

1. The five EU countries are Italy, Belgium, Spain, Germany, and Romania. The research and data collection has
been limited to these five countries which constitute the partnership of ‘All Inclusive School’ Erasmus+ project
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Section two: Assessment of Learning to learn skills
It is a collection of methods and tools that are considered as good
inclusive assessment approaches. For the past three decades school
systems in Europe have been searching for assessment methods that
would be applicable in heterogeneous classes and individual tutoring.

Introduction

“Teachers who not just tolerate but actively subscribe to the integration
of compulsory school pupils must reject traditional systems of marking.”
(Vierlinger 1995).
“...how are we to establish a just and fair average, by which individual
performance is measured, if the individuality of the pupils is used as a
basis for teaching activities. Different settings of learning necessitate a
wide repertory of methods and individualised learning objectives call for
noncomparative forms of assessment.” (Feyerer 1997).
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The EU’s 2018 Recommendations on Key competencies for lifelong
learning2 identifies the personal, social and learning to learn competence
as “the ability to reflect upon oneself, effectively manage time and
information, work with others in a constructive way, remain resilient
and manage one’s own learning and career.” In addition, the essential
knowledge, skills and attitudes related to this competence have been
addressed: “Skills include the ability to identify one’s capacities, focus,
deal with complexity, critically reflect and make decisions. This includes
the ability to learn and work both collaboratively and autonomously
and to organise and persevere with one’s learning, evaluate and share
it, seek support when appropriate and effectively manage one’s career
and social interactions. Individuals should be resilient and able to cope
with uncertainty and stress. They should be able to communicate
constructively in different environments, collaborate in teams and
negotiate. This includes showing tolerance, expressing and understanding
different viewpoints, as well as the ability to create confidence and feel
empathy.”



2. https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=uriserv:OJ.C_.2018.189.01.0001.01.
ENG&toc=OJ:C:2018:189:TOC
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The answers of the teachers who do assess and help develop the
‘learning to learn skills’ of their learners can be categorized under 20
learning to learn skills assessments’ methods, which are fully described
in this section. 5 practical examples of these methods are then
addressed. These tools of best practices are intended to be replicated
and further developed by teachers in their own classes. They are
described as ready-to-use in this kit.

Introduction

Section three: Social Book Creator
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The last section is dedicated to Social Books Creator (SBC), which is the
third intellectual output thought and designed within ALL-INCLUSIVE
SCHOOL project.
As the first two outputs, All-In Identikit (IO1) and All-In Teacher Kit
(IO2), All-In Social Book Creator (IO3) shares the aim of being a
supportive tool for the activities that European teachers conduct and
develop in their classroom, with their learners.
Social Books Creator is a web app that allows users to create Social
Books, i.e. collaborative digital resources released under a Creative
Commons license and produced in a class by the collaboration among
learners and teachers; both become authors of their knowledge.
The section contains the description of three possible individual and
collaborative uses of SBC: Activity 1, Activity 2 and Activity 3. These
examples do not exhaust the range of uses that the web app offers, but
they have to be considered as prompts and tips for an initial approach to
a new tool, confirming the operational nature of All-In Teacher Kit.
It is recommended to read all the options and then make a decision on
which to handle because some sequences of operations are in common
or can be implemented with every activity.

Erasmus+ project no# 2018-1-IT02-KA201-048385
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Organization of
learning


INTRODUCTION
Teachers in Europe intervene actively in the organization of learning
within school hours in order to promote social inclusion and to allow
access to effective learning to all learners. The All-In Teacher Kit
compiled 18 different methods for organising teaching and learning in
mainstream schools. The methods have been selected to comply with 6
goals relevant to inclusive teaching and learning:
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01. To develop learners autonomy and self-determination;
02. To employ personalised learning approaches;
03. To facilitate cooperative learning approaches;
04. To promote situations where learners help each other;
05. To implement positive behaviour management approaches;
06. To use effective inclusive teaching methods.
Teachers from the five EU countries involved in the project pursue
several goals in their teaching practice. A compilation of varied teaching
goals and teacher beliefs around inclusive education has been collected
in IO1 ‘All-In Identikit’ targeted research. The above-mentioned 6 goals
have been selected by the author of this Kit and his contributors. The
selection was based on the ability to combine theory and practice by
teachers who effectively applied the methods in order to achieve their
learning goals. The All-In Teacher Kit does not provide descriptions and
examples to all existing methods. On the other hand, the kit provides a
lengthy list of methods and ready-to-use examples of activities provided
by experienced teachers from Italy, Belgium, Spain, Germany, and
Romania.

Erasmus+ project no# 2018-1-IT02-KA201-048385
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Each method includes:
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•

a description of the method itself;

•

quotations of teachers selected within IO1 ‘All-In Identikit’ targeted
research, and referred as “Teachers say”;

•

a list of possible activities related to the method.

Classifications used in the kit:
•

After each method the related activities are listed, while at the end
of the section each activity is fully described and numbered (#)
from 1 to 26 according to the age group, from younger to older
learners.

•

Age group per activity is an indication. All activities can be done
with learners between 12 and 19 years old (age group defined for
the indirect target group of learners for this project) with minor
adaptations.

•

Subjects or teaching fields are an open indication. Varied
implementations in different subjects are just as effective.

•

Duration of the activities is classified as follows:
-

“short (S)”, for activities that can be done within a limit of two
hours;

-

“flexible (F)” for activities reported for longer working time, but
are easily adaptable to a two hours’ time limit;

-

“long (L)” for activities with a longer and fixed working time or
difficult to shorten without modifying the activity itself.

GOALS AND METHODS
Goal#1: Learners autonomy and self-determination
In the targeted research of IO1 ‘All-In Identikit’, teachers from 5 EU
countries have been asked: “How do you help develop your learners’
autonomy and self-determination? Do you make use of digital tools/
assistive technologies to do this?” The collected answers show the
following situation.
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Belgium: most of the teachers work on developing the autonomy and
self-determination of their learners. Only few teachers (3 out of 36) finds
it difficult to stimulate autonomy among their learners and believe that it
has to do with their attitude.
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Italy: almost all (55 out of 56) of the teachers work on developing the
autonomy and self-determination of their learners; and most of them (51
out of 56) make use of digital tools to assist in doing so.
Spain: most of the teachers work on developing the autonomy and selfdetermination of their learners (21 out of 22).
Germany: most of the teachers work on developing the autonomy and
self-determination of their learners. Some teachers do not use digital
tools to help stimulate this with their learners.
Romania: all teachers work on developing the autonomy and selfdetermination of their learners. According to them, the process of
teaching-learning, self-esteem and self-determination play an important
role in the learner’s personal development.
What teachers from 5 EU countries do

The methods selected for Goal#1 among all those indicated by the
teachers in the IO1 ‘All-In Identikit’ targeted research are:

01. motivate learners to be in charge of their own learning;
02. link materials with real life;
03. encourage communication skills;
04. train learners’ problem solving skills.

Erasmus+ project no# 2018-1-IT02-KA201-048385
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and self-determination

Organization of learning

Method#1 Motivate learners
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When learners feel protagonists
in their learning process
instead of passive receivers of
knowledge, they might employ
more attention and motivation
in the learning activities. When
learners contribute in the decision
process concerning topics to
learn and teaching methods, they
take more responsibility in their
learning process. This can result in
motivated learners.

Activities
#

Name

Age

Teaching
field
Length

21
Students in
charge
16-19

“How do you help
develop your learners
autonomy and selfdetermination? Do
you make use of
digital tools/assistive
technologies to do this?”

Teachers say:
“I develop students’ autonomy
and self-determination by
empowering them: I let them
be themselves by having the
opportunity to make their own
decisions, and discuss about the
educational process through
establishing class debates”
“I pay a lot of attention to
motivating the pupils to take
charge of their learning process.
They have to look for a question
to which they need to find an
answer for. This happens in
groups where the pupils coach
and support each other. These
groups are formed with stronger
and less strong pupils.”

all subjects

short (S)

“I create conditions for reflection
that allow them to develop their
own thought without any formal
commitment, but based on the
interest…”
“Motivation is a central
element…”

Erasmus+ project no# 2018-1-IT02-KA201-048385
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Method#2 Link materials with
real life
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Make classroom work as real as
possible, in a sense to imply real
life situations reflecting real life
working environments, helps to
increase learners’ awareness. By
providing learners with specific
roles in a practical way, they gain
ownership of their learning which
indirectly leads to increased
responsibility towards their
learning, to improve their selfdetermination and autonomy.
Hence, it boosts their motivation

to learn. This kind of learning
activity allows learners to become
active participants in their
own educational process in an
interesting way, instead of being
passive receivers of knowledge
in a regular classroom within a
specific subject/discipline.
This method can be very useful
in practical subjects as well as
theoretical ones. In addition to
that, this method of teaching
enhances the soft skills of learners
through group work activities,
communication skills, respect of
rules and deadlines, etc.

Erasmus+ project no# 2018-1-IT02-KA201-048385
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“How do you help
develop your learners
autonomy and self
determination? Do you
make use of digital tools/
assistive technologies to
do this?”

#

Name

Age

Organization of learning

Teaching
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field

Teachers say:
“I try as much as possible to
make the link to later social
life, so that they can see the
importance of it”

Length

“I think it is very important,
among other things, to devote
sufficient efforts in motivating
the pupils intrinsically
and that they can the
usefulness of certain
learning contents (the
reason for learning).
This increases their
motivation and also their
autonomy.”
“I try to challenge every student
to get to work. I pay a lot of
attention to making them
understand why they need these
skills in their future lives.”

Erasmus+ project no# 2018-1-IT02-KA201-048385

16
Business
simulation

14-19

social
sciences
flexible (F)
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Goal#1 Learners autonomy
and self-determination

Organization of learning

Method#3 Encourage
communication skills
Teachers from the above
mentioned 5 EU countries
highlight communication
skills as essential, taking into
account the current changes of
the 21st century in regards to
the economic developments,
fluctuations in social structures,
and the cultural richness brought

about with globalization and
immigration. The main purpose
of communication is to transfer
ideas, thoughts and beliefs to
another person in a way that
communication leads to a
mutually accepted decision. For
this reason, communication skills
are basic building blocks that pave
the way for learners to become
autonomous, feel confident, and
be more self-aware of themselves
and their environment.

“How do you help develop your learners autonomy and
self-determination? Do you make use of digital tools/
assistive technologies to do this?”
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Teachers say:
“I encourage communication skills through negotiation.”

Activities
Teaching

#

Name

Age

1

Blind negotiation

11-15

all subjects

short (S)

2

A donkey’s story

11-15

all subjects

short (S)

3

Numbers conflict

11-15

all subjects

short (S)

field

Erasmus+ project no# 2018-1-IT02-KA201-048385
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Method#4 Train problem solving
skills in crisis situation
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Teachers help develop autonomy
and self-determination of their
learners. Although problemsolving skills are critical to success
in school and the community, as
well as to promote learners’ selfdetermination, problem solving
remains a neglected curriculum
area for learners with disabilities.

According to the data collected
from the teachers, one way to
enhance this is to create situations
where learners are compelled
to work with each other under
pressure. This could be done by
simulating situations of crises
on the environmental and/or
emotional levels. These conditions
of confusion are created to be
as realistic as possible with the
aim for the learners to work
collaboratively in order to reach a
certain desired output.

“How do you help develop your learners autonomy and
self-determination? Do you make use of digital tools/
assistive technologies to do this?”

Teachers say:
“Role plays help pupils to defend their opinion, but also to cede
to others’ point of view. And that’s very helpful when they have a
problem in real life.”

Activities

#

Name

Age

Teaching field

4

Building bricks

11-15

all subjects

short (S)

10

Silence

14-15

all subjects

short (S)

14-19

humanities,

social sciences,

short (S)

Role play
17

problem
solving

practical subjects

Erasmus+ project no# 2018-1-IT02-KA201-048385
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Goal#2: Personalised learning approaches
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In the targeted research of IO1 ‘All-In Identikit’, teachers from 5 EU
countries have been asked: “Can you provide an example of personalized
learning approaches for learners that support and help develop
autonomy in the learning?” The collected answers show the following
situation.
Belgium: almost all of the teachers in the sample use personalized
learning approaches to help develop the autonomy in the learning of
their learners. These approaches fall under the category of differentiated
instruction strategies.
Italy: all teachers in the sample use personalized learning approaches
to help develop the autonomy in the learning of their learners. These
approaches fall under the category of differentiated instruction
strategies.
Spain: 20 teachers out of 22 provided an answer to this question.
The teachers did provide varied examples on personalized learning
approaches; most of them cannot be categorized under differentiated
instruction strategies even though some could be assimilated to one of
the three categories of differentiated instruction. In other words, to the
content, process and product.
Germany: almost all teachers in the sample use personalized learning
approaches to help develop the autonomy in the learning of their
learners. 5 teachers did not provide an answer to this question. These
approaches fall under the category of differentiated instruction
strategies.
Romania: all teachers in the sample use personalized learning
approaches to help develop the autonomy in the learning of their
learners. These approaches fall under the category of differentiated
instruction strategies.

Erasmus+ project no# 2018-1-IT02-KA201-048385
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What teachers from 5 EU countries do
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Teachers that use differentiated instructions tailor their teaching
approach to match their learners’ learning styles. All learners have the
same learning goal, but the teaching approach varies depending on
how learners prefer to learn. Instead of using one uniform approach,
a teacher uses a variety of methods to teach. There are three areas or
levels where teachers can differentiate instructions:

a.

Content: figuring out what the learners need to learn and which
resources will help them;

b.

Process: activities that help learners make sense of what they
learn;

c.

Product: a way for learners to show what they know.

The methods selected for Goal#2 among all those indicated by the
teachers in the IO1 ‘All-In Identikit’ targeted research are:

01. Variable Outcomes;
02. Reflection and Goal Setting;
03. Digital Resources.

Erasmus+ project no# 2018-1-IT02-KA201-048385
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Goal#2 Personalised
learning approaches

Organization of learning

Method#1 Variable outcomes
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Rather than setting a task with a
single outcome or ‘right’ answer,
taking a more interpretive
approach to an exercise gives
learners the flexibility to reach a
more personalized result. Learners
with different abilities will reach
outcomes that match their level
of understanding and learning. If
a clear direction and a set of rules
are formalized prior to setting
the task, the risk of lower ability
learners aiming too low can be
avoided.

Activities
#

Name

Age

Teaching
field

Length

11
Documenting my
progresses

14-15

“Can you provide an
example of personalized
learning approaches
for learners that
support and help
develop autonomy in the
learning?”

Teachers say:
“The pupils with special
educational needs choose
which exercises they are going
to do among higher learning
objectives.”
“…the individual goals can be
different for each pupil, I have a
number of common group goals
that I want to achieve with my
pupils too”
“Work with individual and class
objectives and implement
evaluation phase in each lesson,
action-oriented learning
with older pupils on
topics related to life:
career orientation,
future, etc.”

practical
subjects,
support

flexible (F)

Erasmus+ project no# 2018-1-IT02-KA201-048385
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Organization of learning

Method#2 Reflection and goal setting
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It is fundamental to let learners reflect on important lessons and set
goals for further learning at predetermined points of the year. During
these steps, teachers should ask learners to write about their favourite
topics, as well as the most interesting concepts and information they
have learned. They should also identify skills to be improved and topics
to explore. Based on the results, teachers can target lessons to help
meet these goals. For example, if the bulk of learners discuss a certain
aspect of the science curriculum, teachers can design more activities
around it.


Activities

#

Name

22

Career mind map

Teaching

Age

field

16-19

all
 subjects,
support

Erasmus+ project no# 2018-1-IT02-KA201-048385
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short (S)
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“Can you provide an example of personalized learning
approaches for learners that support and help develop
autonomy in the learning?”

Organization of learning

Teachers say:
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“I have a pupil with serious social and emotional problems; I tend to make
in advance agreements with her concerning what she likes to do in a group
and what not.”
“A certified girl in my class was following a differentiated programme in all
the subjects, English language included. I was leveraging the fact that one
of her parents is an English native and thus that the girl has good language
skills, I decided to modify her programme in my subject - English. Now that
the girl follows a programme with minimal objectives, she is much more
motivated and she interacts more with the rest of the class. She is also
more autonomous in learning because she is more curious by the subject
and she became an example to follow also for her mates.”
“I had a pupil with several learning deficits but with great music skills. In
that case, we set a learning path almost completely focusing on music.
Starting from that, he could later develop other competencies.”
“I had a disabled kid with a cognitive deficit and a very serious opposingprovocative behaviour.
In that case, we activated a personalized kitchen lab that allows working in
several fields:
- Weekly search for a recipe in order to develop writing and
reading skills;
- Autonomously organization of the grocery for a recipe;
- Realization of a recipe;
- Final confrontation with a teacher and an educator on
the emerging difficulties and problems.”

Erasmus+ project no# 2018-1-IT02-KA201-048385
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learning approaches

Organization of learning

Method#3 Digital resources
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By using interactive tools and
digital applications, mixed ability
classes get the opportunity to
approach a topic or subject from
different points of views. In some
cases, the use of digital resources
can also highlight a skill or passion
in learners with less academic
ability, while others might work
more effectively with nontraditional resources and tools.
This method of differentiation
allows the usage of different
materials, platforms and tools to
bring about the same learning
outcomes, and give learners
confidence in their digital skills.

Activities
#

18

Name

Science games

Age

14-19

Teaching
field

scientific

subjects

Length

short (S)

“Can you provide an
example of personalized
learning approaches
for learners that
support and help
develop autonomy in the
learning?”

Teachers say:
“…digital portfolio; pupils
formulate their own learning
question where they look for
answers throughout the lessons.
They can choose their learning
question which increases their
motivation”
“Using digital tools like Kahoot
we help pupils make their own
decisions in the learning process
while they are having fun.”
“The web-site Phet.colorado
offers a series of simulations
and serious games on different
subjects, in which teachers or
pupils have to interact through
modifying, moving, adding, and
changing some elements of the
situation…”
“I use different text apps
via platform Moodle.”
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Goal#3: Cooperative learning approaches

Organization of learning

In the targeted research of IO1 ‘All-In Identikit’, teachers from 5 EU
countries have been asked: “Can you provide some examples on how
you facilitate cooperative learning approaches?”. The collected answers
show the following situation.
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Belgium: according to the collected data, it appears that teachers do
not use many cooperative learning approaches in their classes, few
teachers do invest time in that either. The approaches mentioned in the
questionnaires are limited to six.
Italy: most of the teachers facilitate cooperative learning approaches
with their learners. Only 4 teachers out of 56 did not reflect motivation
to this type of learning approach.
Spain: almost all teachers who took part in this questionnaire do
facilitate cooperative learning approaches with their learners.
Germany: the interviewed teachers use several cooperative learning
approaches in their classes. The mentioned approaches can be organized
in seven categories.
Romania: according to the data, four approaches for facilitating
cooperative learning were identified in the teachers’ answers.

What teachers from 5 EU countries do

The methods selected for Goal#3 among all those indicated by the
teachers in the IO1 ‘All-In Identikit’ targeted research are:

01. Group Work
02. Project Work
03. Flipped Classroom
04. Assigned Tasks & Roles
05. Provide Space

Erasmus+ project no# 2018-1-IT02-KA201-048385
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Goal#3 Cooperative learning
approaches

Organization of learning

Method#1 Group work
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Cooperative learning is a broad
term that encompasses a number
of different teaching and learning
methodologies. In general,
working in groups gives teachers
the possibility to evaluate social
skills in addition to the learning
of notions or skills specific to a
certain subject.

One of the most prominent
features of cooperative learning
is the composition of groups
by means of set criteria and
the specific definition of roles
assigned to learners. A necessary
condition for a structured
work is, in fact, the positive
interdependence that does not
require only the attitude of the
learners – which is the object of
evaluation – but the previous work
of the teacher-director as well.


Activities

#

5

12

Name

Teaching

Age

field

Length

humanities,

Acting against

11-15

bullies

social
sciences

A donkey’s story

14-15

scientific

subjects

Erasmus+ project no# 2018-1-IT02-KA201-048385

Long (L)

Long (L)
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“Can you provide some examples on how you facilitate
cooperative learning approaches?”

Organization of learning

Teachers say:
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“…group work. The pupils have to tell each other what they have read (so
they don’t have to read both texts, but one of them and then hear the
information from the other pupil) or when researching information on a
city, they all research different things and then explain it to one another”
“I use think-pair-share method and group puzzle.”
“Once I find the correct division of the class in heterogeneous groups (but
not hostile ones), I try to make them stable for all the development of the
lecture or when the didactic goal is reached. Based on the competencies
to stimulate participation, each pupil has a role that is complementary and
interconnected with others, so that each one feels that he/she is essential
to reach the goal. No one must feel marginalized.”
“It is important to establish the grouping criteria taking into
account gender, friendships, skill level in a given area, different
games, etc. and the size of the group (between 2 and 6
children).”
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Goal#3 Cooperative learning
approaches

Organization of learning

Method#2 Project work
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Project work is a method that
fosters new ideas and possibilities.
By means of it, learners can get
faster results, develop more
creativity, and deeper critical
thinking. Project work done
in groups stirs curiosity and
develops a competitive spirit
among the learners. Learning is
an active process of investigation
and creation based on the
learners’ interest, curiosity and
experience and should result in
expanded insights, knowledge
and skills. The most important
innovative aspect of project
based learning is shifting the
emphasis from teaching to
learning. Consequently, the task
of the teacher is altered from
transferring of knowledge into
facilitating to learn3.

Activities
#

Name

23
My class at the
Biennale

Age

16-19

Teaching

 practical

field

subjects

Length

Long (L)

3. DE GRAF, E. (1993) Problem-based learning in Engineering Education, in: SEFI Cahier No. 4: Projectorganized Curricula in Engineering Education, Brussels.
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“Can you provide some examples on how you facilitate
cooperative learning approaches?”

Organization of learning

Teachers say:
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“…pupils often work on projects in groups. They are supposed to present
the results of their work via various ways which they are free to choose”
“Usually the contests are about ideas concerning the redevelopment
of urban areas: pupils can use the presentation methodology they
prefer (drawing boards, posters, videos, etc ...). In the ‘construction site’
workshops groups of pupils are invited to create small products (from
design to practical realization), using various recycled materials or, if
necessary, to produce concrete for the construction of sideways or other
simple building elements inside of the school area.”
“An example is the elaboration of videos to explain how they have
manufactured a small electric car in the subject of technology.”
“E.g.: “Divina Commedia” Project. Given a simplified text, a small
group has to recreate the scene that has been described by
images, using web search engines.”
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Goal#3 Cooperative learning
approaches

Organization of learning

Method#3 Flipped classroom
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Flipped classroom is a
pedagogical approach in which
the conventional notion of
classroom-based learning is
inverted, so that learners are
introduced to the learning
material before class, with
classroom time then being
used to deepen understanding
through discussion among peers
and problem-solving activities
facilitated by the teachers.
In the flipped classroom model,
what is normally done in class
and what is normally done as
homework is switched or flipped.
Instead of learners listening to a
lecture on, for example, gravity
in class and then going home
to work on a set of assigned
problems, they read material and
view videos on gravity before
coming to class and then engage
in class in active learning using
case studies, games, simulations,
or experiments. When engaging
in this method, teachers have to
structure the study topic in order
to prevent learners losing focus
on what they need to look for/
study. Preliminary activities such
as a discussion on what it means
to be responsible about one’s own
learning is needed in coordination

with parents, especially for
younger learners, in order to avoid
influence and unrequested help
at home. When implementing
the flipped classroom method,
it is useful to divide the topic
into subtopics and distribute
the research work among small
groups. In doing the work learners
have to be aware that they are
responsible for the information
they search for, hence, they are
responsible for their own learning
process.


Activities
#

13

Name

Flipped EU

Age

14-15

Teaching

social

field

sciences

Length

flexible (F)
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“Can you provide some examples on how you facilitate
cooperative learning approaches?”

Organization of learning

Teachers say:
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“We experimented situations of cooperative learning and flipped
classrooms. Students were divided in groups of 4, and worked at home on
different topics which were not explained before by the teacher (they had
to expose them for the first time to the rest of the class).”
“I use flipped learning. I give the pupils certain assignments in advance to
do at home. For example: watch a movie, go through a piece of the subject
matter in advance, this way there is more time to go deeper in
the lesson. You notice that the pupils start asking questions
in a much more focused way and really come to learn.”
“Work in small groups and make use of flipped
techniques.”
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Goal#3 Cooperative learning approaches

Organization of learning

Method#4 Assigned tasks & roles
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Assigning tasks and roles is very important when cooperative learning is
being practiced. Cooperative learning is similar to the cast and crew of a
theatre production, because cooperation entails interdependence: roles
and responsibilities are clearly defined but open for negotiation. This
method of collaboration brings with it a strong sense of accountability.
A typical cooperative learning structure includes:
•

activities that are structured with each learner assigned a specific
role (teacher-structured);

•

teachers supply information for learners to read and analyse (or let
them know where this information could be found);

•

teachers observe, listen and intervene where necessary;

•

learners submit work at the end of the lesson for evaluation/
assessment;

•

the success of the group depends upon the efforts of everyone
involved.

Because of this, it is important to have clearly assigned tasks and roles.
Furthermore, teachers need to keep in mind a number of methodspecific features. Learners actively participate and can learn various skills
such as resolving conflict, negotiating their opinion, and respecting the
assigned roles. The project/question/problem should be challenging
enough and of interest to the learners. Goals need to be clearly defined
and used as a guide; access to internet and research tools such as
the WWW need to be available. In this learning process, the teacher
intervenes when necessary.
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“Can you provide some examples on how you facilitate
cooperative learning approaches?”

Organization of learning

Teachers say:
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“Clear agreements on the role and tasks that each pupil has in the group
work. They are not only assessed on the assignments, but also on the
cooperation and process.”
“Teamwork where each one has a function. The team has to self-regulate.
The teacher intervenes as little as possible. The groups are created
randomly so they learn to work with other classmates rather than choosing
their friends. This allowed me to observe an improvement in classmate
relations.”
“I try to set the tasks for the group so that everyone has to participate in
order to achieve the group result.”
“Group work with meaningful goals. Tasks that require a lot of
work, clear roles and schedules. Station work, agreements in the
team with specialist colleagues.”

Activities

#

Name

19

Roles in class

20

24

Teaching

Age

Inclusive helper
systems

Joint evaluation

field

Length

14-19

all subjects

short (S)

14-19

all subjects

short (S)

16-19

all subjects

short (S)
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Goal#3 Cooperative learning
approaches

Organization of learning

Method#3 Provide Space
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Learning through cooperation is
based on the principles of positive
interdependence, individual
responsibility, training and
development of social capacities.
The social aspect of cooperative
learning entails that space, as a
structure of personal relationship,
plays an important role in the
learning process.
Teachers can promote face-toface interaction involving direct
contact with the working partner
by rearranging the classroom or
other school areas. In this sense,
small groups of interaction can be
created where learners encourage
and help each other. Tasks
are divided among the group
members and reflection on how
tasks need to be resolved by each
individual member and by the
collective group are agreed upon.
The teacher observes, listens,
takes part in the activity and
assists when needed.

“Can you provide some
examples on how you
facilitate cooperative
learning approaches?”

Teachers say:
“Different working rooms,
different materials.”
“Spatial differentiation plays an
important role as it facilitates
group and partner learning.”
“The interior design and
appropriate classroom
management can encourage
cooperative learning, expert
cards for waiting people
(for example at the bus
stop).”

Activities
#

6

Name

Class boroughs

Age

11-15

Teaching

humanities

field
Length
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Goal#4: Learners helping each other

Organization of learning

In the targeted research of IO1 ‘All-In Identikit’, teachers from 5 EU
countries have been asked: “Do you use cooperative learning where
learners help each other in different ways, including peer tutoring, within
flexible learner groupings?”. The collected answers show the following
situation.
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Belgium: almost two third of the 36 involved teachers use cooperative
learning where learners help each other within flexible learner groupings.
Italy: most of the 56 involved teachers use cooperative learning where
learners help each other within flexible learner groupings.
Spain: more than two third of the 22 involved teachers use cooperative
learning where learners help each other within flexible learner groupings.
Germany: almost all teachers who took part in this questionnaire use
cooperative learning including peer tutoring within learner groupings.
Romania: the majority of the 34 involved teachers use cooperative
learning where learners help each other within flexible learner groupings.

What teachers from 5 EU countries do

The method selected for Goal#4 among all those indicated by the
teachers in the IO1 ‘All-In Identikit’ targeted research is:

01.

Peer Tutoring & Coaching
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Goal#4 Learners helping
each other

Organization of learning

Method#1 Peer Tutoring &
Coaching
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Peers play multiple roles in
supporting and teaching
each other – a ‘natural’ social
relationship that teachers should
capitalize on.

Peer tutoring are situations in
which one learner (the ‘tutor’)
provides a learning experience
to another learner (the ‘tutee’),
under teacher’s supervision.
It is sometimes referred to as
peer-mediated instruction, peerassisted learning strategies
(PALS), class wide peer tutoring,
paired reading and peer
mentoring. As a strategy, it is
closely related to Cooperative
Group Teaching4.

Activities
#

Name

Teaching

Age

field

Peer tutoring
25

and coaching in
group

16-19

practical
subjects

Length

Short (S)

4. (Mitchell, D. (2007). What really works in special and inclusive education: Using evidence-based teaching
strategies.
Routledge, p. 47).
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Organization of learning

“Do you use cooperative learning where learners help
each other in different ways, including peer tutoring,
within flexible learner groupings?”
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Teachers say:
“I have variable levels of language proficiency. So I make sure I have good
pupils with the weaker ones to help each other.”
“…let pupils work together, let them learn from each other, see each other’s
talents and name them in order to achieve a better end result. Even if the
collaboration process is difficult, pupils can learn a lot from it…”
“When one of the group members does not understand something, before
asking me, they need to ask their group mates.”
“Explanation of calculation methods in the written calculation
procedures by classmates.”
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Goal#5: Positive behaviour management approaches

Organization of learning

In the targeted research of IO1 ‘All-In Identikit’, teachers from 5 EU
countries have been asked: “Do you implement positive behaviour
management approaches that support learner’s social development and
interactions?”. The collected answers show the following situation.
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The majority of teachers who filled the questionnaire across the 5
partner countries do implement positive behaviour management
approaches that support their learners’ social development and
interactions: in Belgium the percentage is 64.9%, in Italy 75%, in Germany
95%, in Spain 86.4% and in Romania 92%.
The most prominent approaches are: Reflection Moments; Positive
Class Atmosphere; Encouragement; Feedback; Class Agreements/Rules;
Reward System; Communication Techniques; Team Building Activities.

What teachers from 5 EU countries do

The methods selected for Goal#5 among all those indicated by the
teachers in the IO1 ‘All-In Identikit’ targeted research are:

01. Communication Techniques
02. Team Building Activities
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Goal#5 Positive behaviour
management approaches

Organization of learning

Method#1 communication
techniques


37

Communication is an important
skill for every learner to master.
The role of the teacher is essential
in helping and guiding the
learners to enhance this skill.
Improving learner communication
skills through challenging them to
think critically, listen actively, and
work together can lead to building
better speakers and writers
in the future. Communication
techniques used by teachers in
general include: promote group/
individual presentations, debates
and conversation classes, ask
open-ended questions, use tasks
and activities that foster critical
thinking, offer reflective learning
opportunities, etc.

Activities
#

Name

26
Specimen for a
chessboard

Age

16-19

Teaching

practical

field

subjects

Length

Long (L)

Do you implement
positive behaviour
management approaches
that support learner’s
social development and
interactions?”

Teachers say:
“In class we experience
some communication
techniques: listening, empathy,
comprehension, judgement
suspension, giving value to
personal thoughts.”
“At lunch, I invite a girl to sit at
her classmates’ table: lunch is
an educational moment, highly
stimulating communicative skills.
I suggest topics to discuss, such
as how the meals are prepared
or asking further questions on
the just ended lab activities.”
“Please comment on your
classmate’s work by starting with
comments aimed at giving value
to your classmate’s work: “In
your work I really appreciated…”
(courtesy expression).”
“I try to favour interactive
communication among pupils,
so that they do not have
passive roles but can
be proactive in their
learning.”
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Goal#5 Positive behaviour
management approaches

Organization of learning

Method#2 team building
activities
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Team building allows learners
to work together in social
situations just as they would
do in their daily lives, or in the
future at the workplace. Team
building challenges learners to
solve problems and execute
activities with others. It teaches
learners how to be accountable,
responsible and confident. Team
building often consists of two
parts for each challenge or
activity: there is the initial activity
and then afterwards is time for
reflection.

Activities

#

Name

Age

Teaching
field
Length

7
Unstoppable
creativity

Do you implement
positive behaviour
management approaches
that support learner’s
social development and
interactions?”

Teachers say:
“I involve students in team
building activities that favour
the interaction among all the
students. In my opinion, knowing
how to work and behave in a
group represents a fundamental
social skill that students are
going to deploy in every part of
their professional and day-to-day
routine”.
“I propose team-building
activities to encourage the
interactions between pupils. To
know how to work in a group is
a fundamental basic skill which
one can use in any field of
personal and professional
life.”

11-15

all subjects

short (S)
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Goal#6: Inclusive teaching

Organization of learning

In the targeted research of IO1 ‘All-In Identikit’, teachers from 5 EU
countries have been asked: “What are some effective inclusive teaching
methods that you use with your learners? Can you elaborate on one or
two methods?”. The collected answers show that all teachers in the 5
involved countries provide several inclusive teaching methods that they
use with their learners in class.
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What teachers from 5 EU countries do

The methods selected for Goal#6 among all those indicated by the
teachers in the IO1 ‘All-In Identikit’ targeted research are:

01. Cooperative Group Teaching
02. Gallery Tour
03. Think - pair – share
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Goal#6 Inclusive teaching
Method#1 Cooperative group teaching

Organization of learning

This method can be summarized as “Help learners to learn from each
other”.
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Cooperative group teaching, sometimes referred to as cooperative
learning, involves learners working together in small learning groups,
helping each other to carry out individual and group tasks. It is a
particularly effective strategy for teaching learners with special
educational needs, especially in mixed-ability groups.


Activities

#

8

Name

Teaching

Age

Reading-writing
and audio books

field

11-15

humanities

14-15

scientific

subjects

Problem based
14

learning in
groups
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Length

Flexible (F)

short (S)
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Organization of learning

“What are some effective inclusive teaching methods
that you use with your learners? Can you elaborate on
one or two methods?”
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Teachers say:
“Pupils learn from each other and support each other.”
“I think that cooperative learning is particularly efficient because it has
an impact on motivation, on relational skills and on citizenship. Moreover,
making use of different communication channels favours different learning
styles.”
“I try to transmit to my pupils the importance of respecting the work
rhythm of each one. Give them different activities adapted to their
skills.”
“Ball bearings: everyone exchange ideas, learning together.
Cooperative learning, pupils speak out.”
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Goal#6 Inclusive teaching

Organization of learning

Method#2 Gallery tour
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Learners work in small groups
(3 or 4 people) on a problem, an
issue or a task that has to result
in a final product. The product is
presented on a piece of paper or
using another format that can be
exposed in the class, as if it were
an art gallery.
After the exposure, each group
carefully examines the products
of the other groups. This can be
done in two ways: one group
receives feedback from the rest
of the class; or, every group
exchanges its products with
another one. The different groups
provide their feedback, comments,
and can ask for clarifications when
needed by writing them down on
post-it or orally.

“What are some effective
inclusive teaching
methods that you use
with your learners? Can
you elaborate on one or
two methods?”

Teachers say:
“Discuss with participants: it
was easy or difficult for them
to transmit or to receive the
message, which were the factors
that prevented or facilitated
the transmission of the
message, what efficient
methods are for
transmitting a message,
etc.”

Activities
#

At the end of the gallery tour, the
groups can provide answers and
clarifications or include new ideas
in their products.

Name

Age

Teaching
field
Length
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9
Photography
contest

11-19

humanities

short (S)
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Goal#6 Inclusive teaching

Organization of learning

Method#3 Think - Pair - Share


43

This is a cooperative discussion
strategy that includes three
stages of action, in which learners
talk about content and discuss
ideas before sharing them with
the whole group. The method
features the elements of “thinking
time” and “interaction with
the colleague”, two important
characteristics of cooperative
learning. The purpose of the Think
- Pair - Share method is to help
learners process information and
develop their communication skills
and thinking processes.

Because learners have time to
think about the answer, then
communicate it to a classmate
and have a different perspective,
they may be more willing and less
anxious to share their answer with
a larger group. This method also
gives them time to change their
answer if necessary and reduces
the fear of giving a “wrong”
answer.

By this strategy, the teacher:
•

Asks an open question or
raises an issue;

•

Gives learners a minute
or two to think about the
answer;

•

Groups the learners in pairs
to discuss the answers and
share their ideas;

•

Gives learners the
opportunity to share their
answers with a small group
or with the whole class.
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“What are some effective inclusive teaching methods
that you use with your learners? Can you elaborate on
one or two methods?”

Organization of learning

Teachers say:
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“All students have to think and reflect on a topic on their own. They are
asked to wonder about several possibilities and to look for new
information about it. Eventually, they have to share their thoughts/
reflections in pairs with the other, this helps developing their
communication skills.”

Activities
#

15

Name

Communication
corners

Teaching

Age

field

14-15

all subjects
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Length

short (S)

All-in teacher kit

Activities listed by age


Here following a table summarizing goals, methods and the related
activities is available. Thereafter, each single activity – numbered from
1 to 26 according to the age group, from younger to older learners – is
described in details, including:
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•

Advised Age group: which age group the activity is recommended
for

•

Target: to which learners the activity is addresses, all or those with
specific characteristics

•

Subject: teaching fields indications including all subjects, social
sciences, humanities, practical subjects, scientific subjects, support
(activities more suitable for supporting teachers)

•

Requires: knowledge or materials/tools needed to implement the
activity

•

Length: duration of the activity according to the categorization
short (S), flexible (F) , long (L) described above

•

Description: indication for the activity implementation. In this
section, instructions are directly addressed to teachers

•

Summing Up: final considerations on the activity aim, results and
evaluation
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Activities listed by age

Goals

Methods

Activities

#1 MOTIVATE LEARNERS

#21 Students in charge

#2 LINK MATERIALS WITH
REAL LIFE

#16 Business simulation

#1 Blind negotiation
#1 LEARNERS
AUTONOMY
AND SELF-

#3 ENCOURAGE
COMMUNICATION SKILLS

DETERMINATION
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#2 A donkey’s story
#3 Numbers conflict
#4 Building bricks

#4 TRAIN PROBLEM
SOLVING SKILLS IN CRISIS

#10 Silence

SITUATION
#17 Role play problem solving

#1 VARIABLE OUTCOMES
#2
PERSONALISED
LEARNING
APPROACHES

#2 REFLECTION AND GOAL
SETTING
#3 DIGITAL RESOURCES

#11 Documenting my
progresses

#22 Career mind map

#18 Science games
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Goals

Methods

Activities

#5 Acting against bullies
#1 GROUP WORK
#12 Cooperation at work

Activities listed by age

#3 FLIPPED
CLASSROOM
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#4 LEARNERS

#2 PROJECT WORK

#23 My class at the Biennale

#3 FLIPPED CLASSROOM

#13 Flipped EU
#19 Roles in class

#4 ASSIGNED TASKS &
ROLES

#20 Inclusive helper systems
#24 Joint evaluation

HELPING EACH
OTHER

#5 POSITIVE
BEHAVIOUR
MANAGEMENT
APPROACHES

#5 PROVIDE SPACE

#6 Class boroughs

#1 PEER TUTORING &

#25 Peer tutoring and

COACHING

coaching in group

#1 COMMUNICATION

#26 Specimen for a

TECHNIQUES

chessboard

#2 TEAM BUILDING
ACTIVITIES

#7 Unstoppable creativity

#8 Reading-writing and audio
#1 COOPERATIVE GROUP
TEACHING
#6 INCLUSIVE

books
#14 Problem based learning in
groups

TEACHING
#2 GALLERY TOUR

#9 Photography contest

#3 THINK, PAIR, SHARE

#15 Communication corners

Erasmus+ project no# 2018-1-IT02-KA201-048385

All-in teacher kit

1. Blind negotiation
Goal#1: Learners autonomy and
self-determination
Method#3: Encourage
communication skills

When all pairs are done or
when time is over, ask learners
to remove the eye covers and
observe the sculpture they
moulded.

Activities listed by age

Explanation
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Advised Age Group: 11-15 year-old
Target: all learners
Subject: all subjects
Requires: Eye covers – Plasticine –
Timer
Length: S
Description

Ask each pair to explain how they
felt and what they moulded. Give
them the opportunity to share
their experiences within the large
group.
In the group discussion, they
should be able to describe:

Pairs of students
With eyes covered and without
any verbal communication the
learners form pairs.
The pairs face each other.
Give each pair a large piece of
plasticine to mould.

01.

how they decided what
to do;

02. how they negotiated;
03. who took the decision;
04. how the communication
came about;

Creation time

05. were the results and

Ask the pairs to model something
together within a fixed time
(generally not more than 10/15
minutes).

process satisfactory or
not;

06. how they think it could be
improved;

07. what similarities exist

between this activity and
real life; etc.
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Activities listed by age

All-in teacher kit
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Repeat and add “difficulties”

Description

Make the learners repeat the
exercise two or three times,
adding each time new obstacles
or limitations to their work, such
as giving them topics for their
sculptures, working with only
one hand, talking to each other
without using words, etc. Repeat
the sharing of experiences every
time.

Individual observation
Ask learners to observe the comic
strip individually.
Ask them what the pictures
suggest; learners should write
the answer individually. You can
decide to use a minimum amount
of words and/or a given set of
words to describe the comic strip.

Summing up
Group sharing
As learners repeat the activity, you
should notice improvement in the
models, as a result of an improved
communication between them.


2. A donkey’s story
Goal#1: Learners autonomy and
self-determination
Method#3: Encourage
communication skills

Once learners are ready ask
them to meet in small groups
– or create them yourself – to
comment on what they have
written, and to reach a common
conclusion.
Prepare ahead of time a set of
points that learners may use to
provide comments during the
group part.

Advised age group: 11-15 year-old
Target: all learners
Subject: all subjects
Requires: comics
Length: S
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Summing up
This activity aims at improving
observation and analysis in
conflict situations. It stimulates
creativity in finding solutions to
problematic situations.

Activities listed by age

Conclusions might be about
competition and cooperation, and
possible creative and cooperative
solutions.


50

It is important that learners realize
that working together is always
much better for everyone.

3. Numbers conflict

“Maths as a game”

Goal#1: Learners autonomy and
self-determination
Method#3: Encourage
communication skills

Call numbers with different digits
formed by a maximum of three
digits. The learners will try to form
this number among themselves
using simple maths options (+, -,
x, /) and, through moving around
to have one number next to the
other and so on.
To form the numbers, help
learners with the mathematical
operation. Learners can also help
each other: through collaboration
they can work quicker. All learners
need to take part in the activity.

Advised age group: 11-15 year-old
Target: all learners
Subject: all subjects
Requires: cards with numbers
(from one to nine), as many as the
learners in each group
Length: S
Description
Divide learners in groups and
assign numbers
The best scenario is to form two
groups of nine learners; everyone
in the group will put a card with a
number on her/his chest.
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Activities listed by age

All-in teacher kit
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Evaluation

4. Building bricks

Evaluation can focus on how the
collaboration worked, what roles
did you observe, what solutions.
In particular, the criteria for the
evaluation can be:

Goal#1: Learners autonomy and
self-determination
Method#4: Train learners’ problem
solving skills

a.

 as there a leader in
W
the group? Leadership
is regarded as positive
when it does not hinder
collaboration.

b.

 ow did the group
H
work together when a
discussion came up? In
this case, it is positive
when conflicts are
discussed and solved.

c.

 ow fast did the group
H
reach a solution? Time
management is important
while working in groups.

Summing up
The aim of the activity is
improving collaboration,
enhancing communication and
stimulating the search for creative
solutions to problems.

Advised age group: 11-15 year-old
Target: learners with disabilities;
better if used when working in
small teams or pairs
Subject: all subjects
Requires: Lego - other building
material
Length: S
Description
Provide a model to learners’
groups
Build a model from cubes,
Lego, Dominos or other type of
construction material.
Divide learners into teams of two
or three. Provide each team with
enough materials to duplicate the
model.

Learners will become aware
of their communication and
collaboration skills as they
practice the activity over and over.
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Assign each team member with
one or more roles. For example:
builder, instructor, controller, voice
disturber, body disturber and
object disturber.
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Show the model briefly then
destroy or put it away. Set a time
limit for one team to duplicate the
model.
While the team builds the
duplicate, the other teams need
to confuse them. During this
process, observe the functioning
of assertive communication and
working under stress.
Establish some rules to manage
the confusion and interference:
for instance, the disturbing teams
cannot yell, the building team has
to work at a fixed place and the
others must disturb them in an
assigned area.
Another option is to create
building teams only and to
distract them by showing different
models then providing written
instructions with an error which
they have to find and fix.
Summing up
Learners focus on listening to their
teammates and to completing

the task they are given, while at
the same time they become more
aware of what holds them back
from working effectively.


5. Acting against bullies
Goal#3: Cooperative learning
approaches
Method#1: Group work
Advised age group: 11-15 year-old
Target: all learners in classes with
episodes of bullying
Subject: humanities, social
sciences
Requires: psychotherapist; peertutors; materials on bullying;
tools to manage multimedia
presentation
Length: L
Description
Analyse the context
Start off with behaviour analysis
among learners. Focus on the
class deemed at more risk.
Provide learners reflection
moments for peer-education and
psychotherapy.
The professional figure or the
psychotherapist helps learners
in one class to exploit their
creative energy through role play
to represent bullying situations
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A teacher reported: “The entire
class participated in the activity
on bullying. The learners were
divided into groups and created
fantastic work about how and
when bullying occurs.”
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Provide opportunities to help
Anti-bullying has to be pursued
both in and outside the classroom.
Set up online access to the
school psychologist office where
teachers, parents and learners can
get in contact with for free.
Learn from professionals
The innovative aspect of the
activity lies in team work
between different professional
figures. While dealing with the
social and psychological issues
of the learners, it is important
to intervene with as many
professionals as possible, for the
sake of both learners and teachers
who can learn by working in close
connection with different knowhows.
Prevention as a goal
The activity aims at showing
accessible tools to help learners,
and the outcome is to create an
innovative model for anti-bullying.

Peer-education as a strength
Peer education involves older
learners addressing the issue with
the younger ones. Through stories
from their own experiences, what
they have learned, how they
reacted, from whom they can ask
help etc. Peer educators can play
a crucial role since they can relate
more to the younger ones and
vice versa the younger generation
can find it easier to confide and
listen to them.
Final presentation for learners and
parents
The final product of this activity
is a presentation given by the
learners. The presentation should
deal with topics close to their
experiences, such as cyberbullying. The groups have to
compile a guidebook on how to
use social media in order to avoid
and prevent bullying. Furthermore,
learners with disabilities can
compile multimedia presentations
such as videos, or can create a
comic strip on bullying. It depends
on the group and the professional
team that is involved to give
potential to each and every
learner involved in the activity, to
show their strengths and let them
all shine.

Erasmus+ project no# 2018-1-IT02-KA201-048385

Activities listed by age

All-in teacher kit


54

Further outputs

Description

Create a Blog for the peer-tutors.
Learners-educators can be
deployed in training sessions for
lower-grade classes and during
school open days.

Differentiate rooms and texts.

Summing up
Cooperative learning can be
deployed into activities that
have an impact on the quality of
social relationships among all the
school actors: learners, teachers,
professionals and parents.
Therefore, it suits well for tackling
widespread problems such as
school bullying.


6. Class boroughs
Goal#3: Cooperative learning
approaches
Method#5: Provide space
Advised age group: 11-15 year-old
Target: all learners
Subject: humanities
Requires: Large rooms in the
school at disposal, different
version in length and complexity
of the same text; acquaintance
with cooperative learning
Length: S

Divide learners into different
rooms.
Learners work in groups on a
specific topic: for example, during
a foreign language or geography
class, the European Union and its
different countries. Provide a text
to all learners, they need to use it
throughout the activity.
Provide SEN learners with shorter
versions of the same text with
easier vocabulary or with more
colour. Using different rooms is
very helpful because there are less
distractions, and more time and
room for further explanations if
needed.
Rooms as metaphors
Different rooms are used as a
metaphor to the content of the
study material. As in geography
for example, when different places
at school represent different
places in the world. Furthermore,
different rooms can be seen
as different areas for strategic
planning and co-working in order
to achieve the goal.
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The displacement of learners in
different rooms enhances their
autonomy in the organization
of work; the activity helps them
to focus on the content of the
specific topic they are assigned,
within a broader topic.
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Bond the learners of each group
together with a cord in order to
limit their movement. Learners
realize that the spontaneous
movements of the bonded
members have an impact on the
whole group.
Agreement for production



7. Unstoppable creativity
Goal#5: Positive behaviour
management approaches
Method#2: Team building
Advised age group: 11-15 year-old
Target: all learners
Subject: all subjects
Requires: Glue – tape – coloured
sheets of paper – cord
Length: S
Description
“Create bonds”
Randomly, form groups of five
learners. Provide each group with
glue, tape, and coloured sheets of
paper.

Provide each group with simple
instructions. Their objective is
to create a product with the
provided materials. They need
to work in synergy with each
other. They need to set and agree
on goals and methods of task
execution. At this stage, introduce
a second limitation: speech
prohibition.
Summing up
“Unstoppable creativity” can be
used as a social skills assessment
of the learners by the teacher.
For a teacher, this activity can
bring insight on the individual
characteristics of the learners.
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Goal#6: Inclusive teaching
Method#1: Cooperative group
teaching
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Advised age group: 11-15 year-old
Target: SEN learners
Subject: humanities
Requires: Support teachers/
co-teachers/teaching assistants;
visual tools and perceptive means
to favour and settle the phonemegrapheme association.
Length: F
Description
Conversation and interaction
Organise this activity with the
support of another teacher,
in order to decrease learning
barriers by encouraging learner
participation through offering
inclusive opportunities for
personal growth. Main teacher:
read and guide a conversation
with comprehension exercises.
Support teacher: work alongside
the main teacher, helping to
create interactive activities
or group challenges with the
aim to exercise and better
understand. For example: spelling
rules, reading skills and text
comprehension. Focus on the
learners’ needs.

Tailor activities on learners’ needs
Support teacher: propose
activities tailored to the specific
needs of the learners, based
around reading stories loudly or
listening to audio books. These
stories are then analysed and reelaborated on within an inclusive
group of learners (SEN and nonSEN learners). Learners conduct
self-evaluation.
Comprehension tests
Plan comprehension tests at the
end of each learning unit. This
could be done through a selfevaluation rubric. The goal is to
understand the meta-cognitive
capacity of each individual learner.
Evaluation methods can vary
from one group of learners to the
other. Some examples are: points,
smileys, descriptions, etc.
Summing up
Inclusion of SEN learners and of
learners with disabilities can be
carried out in the classroom with
the intervention of the support
teachers who tailor tools and
study materials to the needs of
the individual learner and the use
of self-evaluation partly designed
by learners themselves.
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9. Photography contest

Assign task

Goal#6: Inclusive teaching
Method#2: Gallery tour

Inform the learners that every
group is actually a group
of experts in the field of
photography. In other words,
every group represents the gallery
manager: they need to formulate
an argumentation to why the
work of one photographer does
not fit correctly with the works of
the other three photographers,
and hence, needs to be rejected.
The task of the groups is to find
creative ways to present the
photographers and to convince
the other groups why one is not
related and needs to be rejected.

Advised age group: 11-19 year-old
Target: all learners
Subject: humanities
Requires: imagination, creativity;
pictures or photos of different
subjects
Length: S
Description
Set the context
Prepare four pictures or photos
representing different subjects
(i.e.: a box with dog food, a fairy, a
train, and a playground). Ask the
learners to form groups of five to
six and bring to their knowledge
the following information:
“The city art gallery is in dilemma.
A new exhibition with the title Hall
of Thematic Photographers will be
hosted. Four photographers sent
their works for the exhibition, but
according to the gallery manager,
only three of them suit the theme
of the exhibition. The work of
one photographer needs to be
declined: the one that is the least
related to the works of the other
three photographers.”

In alternative, if one or more
groups feel confident enough,
they can choose to present strong
argumentations for showing the
works of all four photographers,
by finding or imagining links and
similarities among all the pictures/
photos.
In turn one group represents the
gallery manager, and all the others
are the audience.
Presentation of the argumentation
The presentations can take
different forms, such as: a song, a
dance, a story, etc.
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The groups get four minutes to
prepare the presentations and
four minutes to present each. At
the end of each presentation,
the other groups (the audience)
provide comments and say
whether they are convinced or
not about the argumentation of
the presenting group (the gallery
manager). In the latter case, they
have to provide explanations and
eventually suggestions on how to
improve it.
Summing up
Through this process, the groups
provide feedback to each other
and learn from each other in
an interactive and collaborative
way. Imagination and creativity
is promoted in the choice of
the form of presentation and
in the fact that the groups can
decide either to exclude one
photographer, or to include all of
them.


10. Silence

Advised age group: 14-15 year-old
Target: all learners
Subject: all subjects
Requires: role-play techniques,
learners who know each other,
learners with no connections to
each other
Length: S
Description
Set the scene
In this activity, classroom
problems are being addressed
and resolved through creative
role play. The activity enhances
empathy among the learners.
Divide the learners into groups of
three: the observer, the teacher
and the learner.
Inform the learners that the scene
they are going to play is the
following:
“A classroom where the teacher
asks one learner to solve an
exercise on the blackboard. The
learner ignores the request of the
teacher and remains seated”.

Goal#1: Learners autonomy and
self-determination
Method#4: Train learners’ problem
solving skills.
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Role playing

Evaluation time

At this moment the learners need
to formulate argumentations
through role play about the whole
situation.

After ten minutes of role play, you
can start the evaluation of the
impact on the learners by asking
them:

“Teacher: The learner is normally
well-behaved and follows
instructions well. The teacher
needs to do his/her best in order
to trigger the interest of the
learner to follow the instructions
and solve the exercise on the
blackboard. The teacher feels
embarrassed of this situation in
front of all the learners.
Learner: The learner had a harsh
argument with his/her parents
the night before. The learner
feels stressed and can break into
tears at any moment and wants
to skip school. The learner hears
his/her name but is afraid to give
an answer and approach the
blackboard in fear to break in
tears. The learner needs a friend to
rely on at the moment to be able
to confide his/her problem”.

•

How have you felt?

•

Do you know what the other
person was feeling?

•

What’s the conflict?

•

What attitudes have you
observed?

Brainstorm on possible attitudes
to solve the problem. Select the
best ones.
Summing up
Note that children or teenagers
can understand that this situation
is not only difficult for the
learner, but also for the teacher.
If punishment is used (such
as sending the learner to the
headmaster, telling him off...) to
solve this kind of situation the
teacher becomes the “enemy”,
and it becomes impossible for the
learners to empathize him or her.
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11. Documenting my
progresses
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Goal#2: personalised learning
approaches
Method#1: variable outcomes.
Advised age group: 14-15 year-old
Target: learners supported by
educators or support teachers
Subject: practical subjects,
support
Requires: digital devices to
document the activity; tight
relationship with learners’ families
Length: F
Description
Introduction

These dilemmas are important to
address in vocational training.
Discuss expectations /share a
learning strategy
Discuss with your learners the
expectations of the training, your
expectations and the learner’s
expectations. Share a strategy to
learn together and to learn from
each other. Treat your learners as
equals in the teaching/learning
process. Concerning the activity,
a teacher reported: “The girl
I worked with was not only a
student but in some aspects, she
could teach me something of that
subject”.
Practice with digital skills

If you are approaching a new
subject as a support teacher in
secondary vocational education
(ISCED 3), some topics might be
new for you as much as they are
for your learners. Certain topics
even require extra efforts because
of the influence that is projected
by television programmes and
through social media, like for
example - in a catering institute
- the comparisons done between
working in the ‘dining room’
and the ‘kitchen’ of a restaurant.

Use and practice with digital skills.
Digital tools can be very useful
to support the learning process,
since they can be used to show
experiences (videos, pictures,
audio files, etc..) on specific
practices and also, as in this
activity, to record learners’
experiences, allowing to focus on
specific features and to review
the practice with a self-reflection
perspective.
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Learners in vocational training,
in fact, learn the most through
practice, by doing. Repeating
the practice is very important
and in cases of success positive
reinforcement is very motivating
to the learners. In the case of
learners with disabilities, showing
movies, pictures, and videos can
be helpful especially if they are
taken/compiled by the learners.
Encourage them to document
their work, their “colleagues”
and their “workplace” with a
camera and/or a smartphone or
other device. Share these with
their parents to motivate and
encourage them further, both in
and out of school time.

12. Cooperation at work
Goal#3: cooperative learning
approaches
Method#1: group work
Advised age group: 14-15 year-old
Target: all learners
Subject: scientific subjects
Requires: knowledge in
cooperative work; study materials,
assessment rubric
Length: L
Description
Present goals and assessment
tools to students
Topic: climate change.

Assessment process
Continuous assessment is
important in order to personalize
the learning according to the
needs of the learners. Use
different assessment methods.
Summing up
Learners can gain confidence
from showing expertise to their
teachers; this works especially
well for SEN learners and learners
with disabilities.

Outline the cognitive and
social goals of the activity and
explain the assessment and selfassessment rubrics. Learners work
in teams. Final product is a poster
or PowerPoint presentation. As
a teacher reported: “I kick off
group works by presenting to
students the assessment rubrics
where, generally, social skills
have the same relevance to study
skills, with regards to the output
evaluation”.
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Create groups and assign different
roles
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Six groups of four learners in
addition to one group of three
learners are assigned with a
certain sub-topic related to
climate change. Distribute the
roles of the learners in each group.
Two learners as researchers, one
learner does the writing and one
coordinates the output.
Self-evaluation time
Self-evaluation rubric with
indicators on cognitive and metacognitive elements need to be
filled by the learners. This takes
normally 15 to 30 minutes.
Group work
The working materials consist of
three articles per sub-topic per
group of learners. This includes
graphs and pictures too. The
learners work in groups in class
for three to four lesson hours.
Intervene when needed to help
learners.

Presentations
Presentation time for all the
groups takes around 2 lesson
hours. One learner per group has
15 minutes to present the final
product (poster) of his/her group.
Fix a separate moment to provide
her/his evaluation to the group
and to compare her/his evaluation
to the self-assessment done by
the learners.
Tools: a table for the assessment
of this activity and an example
of how the rubric has been used
in one class are present in the
Appendix section.
Summing up
Group work in this activity is
integrated with the sharing of an
assessment tool that evaluates
both study skills and social skills,
thus providing learners with an
explanation of the great value of
group work itself.
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approaches
Method#3: flipped classroom
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Advised age group: 14-15 year-old
Target: all learners
Subject: social sciences
Requires: support teacher;
possibility for learners to meet up
at home or after regular school
time; topic: European Union
Length: F
Description
Topic and materials
Allow learners to choose the
topic from a set of alternatives.
Afterwards provide them with
some material on their chosen
topic to stimulate their curiosity. In
this case, daily news regarding the
European Parliament elections,
political debates on european
funds, foreign politics and policies
on environment or immigration
may be a good starting point.

Divide the topic into subtopics,
such as the European Commission
and the President, the European
Parliament, the European Council,
the European Central Bank,
the Erasmus programme, etc.
Distribute sub-topics according to
learner interest.
Learners responsible for their
learning
Choose an output that has to be
produced by the groups, such
as a small paper or article 2500
characters long, that should be
the basis for their lecture to the
class. As a teacher you are unable
to continuously monitor the group
work and cannot control a huge
part of the work that is being
done at home by the groups.
Speak with your learners about
the concept of responsibility and
how they can be responsible for
learning or not learning. Discuss
plagiarism and its consequences
during evaluation.
Use group work outputs as study
materials

Heterogeneous groups
Form small heterogeneous groups
of three to four learners with
different academic backgrounds
and digital competencies in order
to trigger peer tutoring and
coaching within the groups.

After one week the different
groups present to the whole
class their work. If the produced
output/materials are good in
terms of information and form,
they can be used as study
materials for a summative test.
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Check group organisation and
meta-cognition in learning.

14. Problem based learning
in groups

Keep a bit of control

Goal#6: inclusive teaching
Method#1: cooperative group
teaching

In flipped classroom methods,
teachers cannot control the
internal organization of the group.
Heterogeneous groups are good
for peer teaching but could be
an obstacle too. It is possible
that strong learners take the lead
and weak learners delegate to
them. In order to keep a bit of
control, collect details through
peer assessment, asking the
contribution of each learner to the
group, the competencies learnt,
etc.
Summing up
When using the flipped classroom
method, it is important to divide
the topic of the lesson or unit
into subtopics. The search for
information about the subtopic,
carried out individually or in little
groups after regular school time,
together with the awareness that
the following study in class may
depend upon it, makes learners
responsible for their own learning.

Advised age group: 14-15 year-old
Target: all learners
Subject: scientific subjects
Requires: PC with internet
connection (one per learner);
topic: Scratch
Length: S
Description
Presentation stage
Introduce topics with frontal
teaching and by using a projector
or IWB. Set up a brief frontal
teaching session to introduce the
subject and the key notions to
be developed. Discuss and clarify
with learners.
Set up one or two main teaching
goals to this activity, for instance:
to enhance self-esteem, to
increase knowledge, to develop
relevant skills, to enhance
reworking skills in order to match
notions with the context.
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Form small groups to search for
meaningful information. Groups
have to create a document in the
form they choose - text, images,
videos, ppt - on the topic. Set
up cooperative group teaching
moments in the classroom and
at home to deepen some key
notions highlighted during the
presentation.
Exposure stage
The class shares the outputs
and discusses them by using the
projector or IWB. Learners show
the results of the deepening
stage, involving their classmates
and the teacher with questions
and prompts for discussion. By
collecting the suggestions of the
classmates and summing them
up into few and clear responses,
the groups provide each other a
shared identification of the goals
or improvements to reach in the
next stage.
Reworking stage
Stimulate groups to rework
their materials according to the
suggestions and feedback they
received. Autonomously, in the lab
or at home, learners work to reach
goals or draw up documents.

Continuous observation is
required throughout the phases of
the activity. First, when presenting
an activity that does not overlap
with curricular subjects, you need
to evaluate the adequacy of the
topics. Second, you need to assess
participation, interaction and
reworking some parts if needed.
Share with your colleague(s)
indicators and opinions about
evaluation. Explain and share with
learners the indicators and criteria
which made up your evaluation.
Leave time for debate and ask for
peer assessment as well.
Finally, reconsider the goals
that you set for this activity
and evaluate for future
implementation.
Summing up
Cooperative group teaching has
a positive impact on individual
learning if a good level of
collaboration is acquired first into
the single group in the deepening
stage, then among all the learners
in the exposure stage.
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15. Communication corners

Communication corners

Goal#6: inclusive teaching
Method#3: Think - Pair – Share

Four corners will be marked
in the classroom, one for each
communication channel. Learners
will go to the chosen corner
showing the paper where they
noted their choice on to their
classmates; by this time, learners
are unable to change the choice
made.

Advised age group: 14-15 year-old
Target: all learners
Subject: all subjects
Requires: flipchart sheet, markers
Length: S
Description
Non-verbal communication
alternatives
This method provides a good
opportunity to start a discussion
or challenge.
Announce a topic and give
learners the choice of four
nonverbal communication
alternatives for presenting it, for
example: through drawings, nonalphabetic marks, hand gestures
and body language.

Sharing ideas and prepare the
presentation
The group in each corner will
discuss the announced topic.
Each learner will propose how
to present it through the chosen
type of communication. The
group will decide together how to
present the topic to the rest of the
class. Make sure learners explore
the topic creatively. Also, arrange
an empty poster in each corner,
on which learners can share within
their own group the ideas for the
presentation.

Individual choice
Moving around corners
Learners choose individually
the option they find the most
interesting, noting the choice
made on a piece of paper, without
talking to each other or showing
other classmates.

After 15-20 minutes stop the
activity of the groups. Each
group will have to decide which
members are in charge of the
topic presentation (reporters).
The other group members will
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Make sure learners actually use
that type of communication for
their presentation, and that they
do not all move around the same
corner and at the same time.
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Summing up
The activity can be helpful to
develop better communication
skills and personal and social
competence. It is useful to include
all learners in the decisional and
learning process.


Exchanging roles and moving to
the other corners
After 5 minutes, clap your hands
and everyone returns to the home
group. Now two other members
of the group will be the reporters,
while the other members will go
to different corners to receive
explanations about the topic. This
process will take place until all
learners receive explanations from
all corners of the class.

16. Business simulation
Goal#1: learners autonomy and
self-determination
Method#2: link materials with real
life
Advised age group: 14-19 year-old
Target: all learners
Subject: social sciences
Requires: acquaintance with Excel
or similar; adaptable room/ICT lab
Length: F

Evaluating time

Description

Evaluate with learners with a
discussion: if it was easy or
difficult for them to transmit /
receive the message, which were
the factors that prevented /
facilitated the transmission of the
message, what efficient methods
are for transmitting a message,
etc.

Recreate an office
When dealing with administration,
finance and marketing, it is useful
to recreate the working routine
of an office, with the so-called
business simulations.
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In order to do so, first you have
to set up the right workplace:
find a classroom and adapt
it as an office, with individual
workstations, separated by panels
where possible.

an accounting situation. For 17 and
18 year old learners the program
should assist in developing all
the operations from adjusting
entries to budget analysis and its
graphics.

Provide tools and assign tasks

Form groups and start the
simulation

Endow each single workstation a
specific task with specific tools, so
that every learner is assigned her/
his own task. Specific tools can be
different hardware, OS, software,
or even just different models for
the same tool, e.g. Excel.
Customize instruments
Challenge yourself at work. You
can limit task and tool assignment
to what is already at hand. Or
you can make a small effort
and provide your learners a
customized piece of software. By
using Visual basic for applications
on an Excel, OpenOffice Calc,
LibreOffice Calc worksheet
you can develop accounting
contents. Your program should
vary depending on the grade.
For 16 year old learners the
program should permit to write an
accounting record and to create

Form groups and assign tasks.
Business simulation can be
employed also with younger
learners. With 14 year old learners
you can start off by giving
each group a form and a list of
instructions to realize a digital
catalogue with price list attached,
using specific software. After that,
a learner-customer submits an
order which is processed by the
group throughout the order cycle.
The work results in the emission of
a sales invoice.
Summing up
Learners learn to organize
the work in a group and to
communicate by phone and
email in a professional way,
using appropriate expressions
and leaving out unnecessary
communication.
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17. Role play problem
solving
Goal#1: learners autonomy and
self-determination
Method#4: train learners’ problem
solving skills
Advised age group: 14-19 year-old
Target: all learners; works better
in classes with positive social
relationships
Subject: humanities, practical
subjects, social sciences
Requires: search engines,
interactive whiteboard (IWB),
graphic representation tools
Length: S
Description
Role playing
Role play helps learners in
making decisions especially when
emphasized with others. In this
kind of play they have to behave,
think, act... as someone else.

And try to understand the reasons
for their behaviour. Sometimes
they also have to debate and get
conclusions. So learners have to
defend their opinion, but also to
yield to other points of views.
This works particularly well when
a situation or issue in real life is
simulated in class.
Chose the situation
The situation and the roles can
vary depending on the classgroup: choose a generic situation
and relationship, such as vendor
and customer, boss and worker,
trainer and trainee, etc. You might
prepare a written set of situations,
roles and relationships to be read
before starting the role play.
Summing up
Often, in schools teachers are
very worried about discipline,
about achieving high study levels,
and tend to forget that there are
other values that are even more
important. Young people live in
a society that tends to forget “to
walk in other people’s shoes”. It
is the responsibility of teachers
to develop empathy among the
learners.

Erasmus+ project no# 2018-1-IT02-KA201-048385

Activities listed by age

All-in teacher kit


70

With this activity every learner
can empathise with her/his own
classmates, discuss her/his work
and learn to accept criticism, or
explain the reason why he/she
disagrees. It is fundamental to
finalise the discussion among the
class as a whole, thus involving
the learners that did not play
roles but acted as spectators,
with the help of the teacher as a
moderator.


18. Science games
Goal#2: personalised learning
approaches
Method#3: digital resources
Advised age group: 14-19 year-old
Target: all learners
Subject: scientific subjects
Requires: IWB, PC, tablet, internet
connection; tool: Phet.colorado.
edu interactive simulations
Length: S

Otherwise, you can explain the
structure of the simulated lesson:
•

presentation of the topic;

•

guided discussion on topic
connections with every day’s
life;

•

exploration of a simulation
software;

•

use of the simulator for data
analysis;

•

use of the data for
formulating hypotheses;

•

test of knowledge through
the simulator’s games.

Simulation #1
URL: https://phet.colorado.edu/
en/simulation/legacy/density
Topics: density, mass, volume
Link with theory
Link to preliminary lecture by
asking learners why do objects
like wood float on water, whether
it depends on its size, etc.

Description
Introduction
You can introduce simulations
as a natural enrichment to your
presentation while reading the
textbook or talking about a
certain topic.
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Let learners explore the simulator:
allow learners to individually
create a custom object to explore
the effects of mass and volume
on density. Ask them to write
down the data of the created
objects. Can they discover the
relationship? Prompt them to use
the scale to measure the mass of
an object, then ask them to hold
the object under water to measure
its volume.
Testing
Test their knowledge by asking
them to identify all the mystery
objects.
Check learners’ learning goals:
•

Describe how the concept of
density relates to an object’s
mass and volume.

•

Explain how objects of
similar mass can have
differing volume, and how
objects of similar volume can
have differing mass.

•

Explain why changing an
object’s mass or volume
does not affect its density
(i.e., understand density as
an intensive property).

•

Measure the volume of an
object by observing the
amount of fluid it displaces.

•

Identify an unknown material
by calculating its density
and comparing to a table of
known densities.

Simulation #2
URL: https://phet.colorado.edu/
en/simulation/build-an-atom
Topics: atoms, atomic structure,
isotope symbols, atomic nuclei
Exploration and analysis
Let learners explore the simulator:
ask them to build an atom
out of protons, neutrons, and
electrons, and to write down how
the elements’ charge and mass
changes.
When they feel acquainted with
the graphic structure of the
simulator, ask them to play a
game to test their ideas.
Check learners’ learning goals
Use the number of protons,
neutrons, and electrons to draw
a model of the atom, identify the
element, and determine the mass
and charge.
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72

Use the element name, mass,
and charge to determine the
number of protons, neutrons, and
electrons.
Define proton, neutron, electron,
atom, and ion.
Generate an isotopic symbol for
an atom, given the number of
protons, neutrons, and electrons.
Simulation #3
URL: https://phet.colorado.edu/
en/simulation/legacy/alpha-decay
Topics: alpha decay, half-life,
radiation
Exploration and analysis
Let learners explore the simulator:
ask them to watch alpha particles
escape from a polonium nucleus,
causing radioactive alpha decay.
Ask them to observe and write

down how random decay times
relate to the half-life.
Check learners’ learning goals
Explain what happens in alpha
radiation.
Predict what happens to an
element when it undergoes alpha
decay.
Explain the concept of half-life,
including the random nature of it.
Begin to gain an understanding
of the forces that work to hold an
atomic nucleus together (strong
nuclear force) and the forces that
work to break it apart (Coulomb,
i.e. electric charge, force).
Summing up
Interactive simulations can
facilitate learning to all learners.
The visual and easy to follow
examples and exercises provide
an interesting platform where they
can experiment, be challenged
and learn in a fun way.
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Advised age group: 14-19 year-old
Target: all learners
Subject: all subjects
Requires: classes that permit
group work
Length: S
Description
Introduce the rules
Introduce the rules that must
be followed during group work,
first of all the definition of roles:
transcriber, speaker, moderator,
time guard.
Defined roles apply to group work
in all subjects (see activities 6,
8 and 12 for examples of group
work).
Role cards discussion

When introducing the defined
roles for the first time via class
talk, learners should think and talk
about who could do which role
best, who could help or fit in best.
Sometimes they need a little help
but normally they can assess their
characters quite well.
It would be useful that before
the assignment of a task or topic,
learners have the possibility
to identify which are the most
appropriate roles to accomplish,
with the help of a questionnaire,
according to their skills, interests,
and character.
Keep the roles for the whole
group work
During a single group work
learners are not allowed to change
roles. Throughout the year, for
other group works they are
allowed to change roles, in order
to be fair towards each other
especially when a group member
can do a specific role better than
other members.

Prepare role cards with brief
explanations of the roles and the
duties with pictures e.g. a clock
for the time guard. Have a class
talk to read them with all the
learners.
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Summing up

Description

There is progress throughout
the year when learners take
responsibility because of
their roles. The indicators of a
possible rubric of assessment
for this activity should comprise:
organization of content; use of
time; use of received information;
cooperation in solving problems
or conflicts; ability to work in pairs
or small groups. Greater level of
individual responsibility for one’s
own role will correspond to a
more efficient group work as a
whole.

Helper systems



20. Inclusive helper systems
Goal#3: cooperative learning
approaches
Method#4: assigned tasks and
roles
Advised age group: 14-19 year-old
Target: all learners
Subject: all subjects
Requires: blackboard, social
media, virtual classroom
Length: S

An example of the helper system
can be a corner on the blackboard
where learners can write down
their questions concerning tasks
or learning goals, other learners
(with answers) can help.
Another helper system is the
expert list. On a wall in the
classroom you can find a list
with either tasks (e.g. book p.36,
no. 6) or learning goals (e.g.
I know the character traits of
geometric fields/figures). On a
second column (behind the tasks),
learners who know the answers
can put their names as experts, so
other learners can ask for their
help.
Helping relationship
You can adopt technologies,
but you have to be aware of
the helping relationship: virtual
classrooms can be used (e.g. a
post on a classroom wall with
private or public answers).
Social media where you cannot
participate is not allowed.
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Weaker learners can ask their
peers for help instead of yours,
they can talk in a private,
non-assessing situation with
a classmate. Observe these
situations to make sure the
outcomes are correct. You can
do this by setting up moments
during the lesson (e.g. 15 minutes
before the beginning of a new
topic) when weaker and stronger
learners can meet and exchange
help about a specific topic.
Summing up
Learners benefit because
the helper system is also a
differentiation tool. Stronger
learners can learn to explain a
certain topic to different learners
with different needs, they are seen
as support to the teacher. Social
relationships between learners
are going to improve as they get
to know each other better while
providing support in learning.


21. Students in charge
Goal#1: learners autonomy and
self-determination
Method#1: motivate learners to be
in charge of their own learning

Subjects: all subjects; better at
the beginning of a new school
year with a new class
Requires: learning/teaching plan
of the school year
Length: S
Description
Set up a decision process
Start with a new class-group by
establishing a debate about how
the following course is going to
be; discuss both the contents
of the course and the teaching
methods. Through the discussion,
the learners and you give their
own opinions and preferences.
•

For contents, explain the
learning goals of the term
and/or year. If necessary,
hand learners a list of topics
to stimulate the discussion
and their decision.

•

For methods, give a
brief explanation of the
alternatives they have by
providing examples and
by suggesting what each
method suits best for.

Advised age group: 16-19 year-old
Target: all learners
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The objective of the discussion is
to build up a proper environment
where all the learning actors of
the classroom, learners and you,
fit in. This happens when they all
agree upon contents and methods
and they all participate in the
decision process.
•

The selection of topics and
methods can be done also by
steps: first individually, then
in groups and finally among
all the learners.

Ask for feedback at the end of the
term or year
•

In collecting feedback, it is
important to remind and
highlight that all have taken
part in the educational
process, by choosing how
they would like to have been
taught or treated and what
topics they would like to
have worked on.

•

learners always retain the
possibility to express what
they enjoyed the most and
what they would change for
the next year as well.

Summing up
Teachers report positive results
year by year, being most of the
learners really happy to choose
the activities or methods used
in class, especially when more
informal options, e.g. those related
with games or different from
ordinary teaching practices, are
proposed.


22. Career mind map
Goal#2: personalised learning
approaches
Method#2: reflection and goal
setting
Advised age group: 16-19 -yearold
Target: learners supported by
educators or support teachers
Subjects: all subject
Requires: mind maps (paper or
online)
Length: S
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This activity involves working
individually and then sharing the
results with the group. Provide
a copy to each learner with the
structure of a career mind map.
The career mind maps can be
provided on worksheets or they
can be shared via a map editor
software online.

far: what education we
have (type, degree);

05. what we have

experienced so far: it
means the extracurricular
activities we have done;

06. where we want to reach:
the goal that we have
identified for our life.

Their intersection will result in
what career they should choose.

Essential areas of investigation
Design and sharing of the map
Explain to the learners the
importance they need to give
when choosing a career. At the
centre of the map there can be
the learner name, gender, age or
even just “me”; then, there will
be different branches that depart
from the central concept (from
me).
To have a successful career, they
must identify six essential things.

01.

 hat we know how to
W
do: what skills do we
have;

02. what we like to do: which
are our interests and
hobbies;

03. how we want to get what
we want: this means,
which are our moral
values;

The task: each learner has 15-20
minutes to make a mind map of
his/her career, afterwards they
share their findings with the
group.
Deeper reflection and comparison
It is not easy for learners to
choose a career that goes in
parallel to what they have written
in the six concepts of the map,
because they might retain a
previous idea different from
that they have reflected upon
by means of the map. Therefore,
spend 10-15 minutes to explain
how to reflect properly on these
ideas and then ask the learners
to repeat the career mind map. A
final discussion on the differences
between the two maps is
suggested.
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23. My class at the Biennale
Goal#3: cooperative learning
approaches
Method#2: project work

The activity addresses the
following cross competencies:
communication, critical thinking,
entrepreneurship, collaboration,
curiosity creativity, and empathy.
Stage 1 - 4h: brainstorming
Let learners share ideas and areas
in the town by using pictures from
Google Earth and/or others taken
by learners during an inspection
walk.
Stage 2 - 4h: inspection

Advised age group: 16-19 year-old
Target: all learners
Subject: practical subjects
Requires: Multimedia device and
BYOD policy, meter, graphic sw,
tools for surveying; long term
design,
acquaintance with rubrics.
Length: L
Description
Introduction
Reserve a period of 10 weeks for
this activity. The result is a graphic
design for the regeneration of an
area in the town, to be presented
in a contest within a public event/
exhibition/fair (in the described
activity, the Architecture
Biennale).

Organise an inspection to the
chosen site. Allow learners to
analyse its problems with digital
cameras (or smartphones), meter,
interviews.
Stage 3 - 2h: meet an expert
Set an explanatory meeting with
an architect regarding the themes
that need to be developed and
participation in the contest.
Choose motivational videos and
pictures of realised projects about
environmental sustainability and
urban regeneration and present
them to learners.
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Divide learners in groups of
four to analyse the area of the
intervention from different “dual”
perspectives, such as: pollutionsustainability, boredom-fun,
distance-closeness, efficiencyinefficiency, fear-tranquillity,
inequality-equality, calm-chaos,
waste-saving, beauty-ugliness,
mediocrity-excellence. Have them
use images, texts, information
from citizens through interviews.
Stage 5 - 8h: exploration of the
contest’s themes
Organise a visit to the
Architecture Biennale in Venice
with focus on the themes for
the contest. Have learners take
pictures and notes.
Stage 6 - 10h: graphic design
Divide learners in three work
groups with the task to realise
some graphic designs, together
with a final report, to be
presented at the final contest.
The three groups are divided
by the themes required by the
jury of the contest: “Context and
Issues”, “Working Diary” and
“Proposal/action”. All of this has
to be presented with a report on
the work done. Materials used at
this stage are pictures, graphic

software, land analysis tools, town
construction documents and air
views of the chosen site.
Stage 7 - 2h: presentation and
ceremony
Have learners present their
graphic design and organise a
prize ceremony.
Tool: cross competencies
assessment rubric, which
should be shared with learners
beforehand, is provided in the
appendix.
Summing up
A complex activity such as
the one described keeps
together a motivating goal, an
articulated work with the help
of a professional and a high
level of cooperation among
learners; therefore, it is going
to have a deep impact on the
school year by providing useful
evidence of the deployment
of many competencies. The
cross competencies whose
development is possible to
evaluate with this activity are: to
communicate; critical thinking (in
learning to learn); initiative and
entrepreneurship; collaboration,
curiosity and empathy; creativity
(in learning to learn).
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24. Joint evaluation

Group discussion

Goal#3: cooperative learning
approaches
Method#4: assigned tasks and
roles

A talk follows in the plenum,
during which the class evaluates
the results of the whole class (not
of the single groups) in order to
improve working strategies or
presentation skills and to judge
whether a certain topic has
been covered in all its aspects or
not, and accordingly integrate
teaching and learning.

Advised age group: 16-19 year-old
Target: all learners
Subject: all subjects
Requires: assessment rubrics
Length: S
Description
Presentation
Joint evaluation can be done after
presenting the results of a group
work (see activities 6, 8 and 12
for examples of group work) in a
gallery walk (see activity 9). Each
group presents their poster to the
whole class. While presenting, the
observers take notes on a baseline
evaluation sheet with different
criteria to give professional
feedback on fixed indicators, such
as presentation skills, content,
ability to answer questions,
graphics.

The evaluation of the class as a
whole must take into account the
presence of SEN learners in the
groups and, as a rule, the specific
features of every single learner.
After the presentations and the
plenum talk, it should be clear that
a group might have highlighted
some aspects on a certain topic,
while the class as a whole might
have covered it all in a fair way.
Summing up
Joint evaluation can be used in
self-evaluation moments in order
to highlight the positive and
negative features of one work
compared to the others, and
therefore provide learners with
useful feedback for improving
their study.
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Advised age group: 16-19 year-old
Target: all learners
Subjects: practical subjects
Requires: social skills
Length: S
Description
Assign topic and output
Choose a topic or activity to be
developed in group work with
a final multimedia presentation
(PowerPoint) in a foreign
language.
Output: graphic design of a
garden. Description of the main
choices: materials and plants in
addition to the predicted cost.
Hand incomplete study material.
Research to be deepened
Provide learners with insufficient
research materials concerning the
topic. Learners need to conduct
further research in order to be
able to accomplish the task in a
good way. For example, ask the
learners to complete the study
materials with research on plants

that can survive in a specific
required climate and with the
given budget or within a specific
cost. The research material will be
given in the chosen language.
Form heterogeneous groups
Based on your knowledge of
the learners in terms of skills’
level and stronger features, form
heterogeneous groups, each
including learners with different
strengths. A learner with good
foreign language proficiency, a
learner with good CAD skills, a
learner with good mathematics
skills, and other learners who are
a bit weak and can learn from
the others. One teacher reported:
“I use peer tutoring in a very
informal way. I arrange students
in pairs or small groups where
the more expert helps the weaker
student to get ready for a test or
in the hours dedicated to learning
recovery.”
Summing up
The organisation in heterogeneous
groups can help learners coach
each other in an informal way.
They can learn from each other’s
strengths and can improve on
different levels such as higher
academic achievement, improved
relationships with peers, improved
personal and social development
as well as increased motivation.
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Advised age group: 16-19 year-old
Target: all learners
Subject: practical subjects
Requires: assessment rubrics,
building or crafting spaces and
tools
Length: L
Description

•

To define and plan the
operational stages

•

To choose the adequate
resistance and compression
for the project

•

To calculate and mix the
components of concrete into
the correct proportions

Identify the outputs for the lab
work
The following outputs can be
defined for this activity:
•

Preparation of one specimen
by each group; mechanical
tests in a professional
lab and compilation of a
datasheet relative to the
type of concrete;

•

Drafting of a calculation
report;

•

Making a descriptive video
for the other learners as the
final audience.

Introduction
Design a learning unit that aims at
the realization of specimens made
of concrete that are suitable for
paving an outdoor chess board to
be realized in the school backyard.
The learning unit is designed over
a 16 lesson-time (LT) period.
Identify learning goals
The following learning goals can
be set for this activity:
•

To select working materials
depending on their use and
work process
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Outdoor experience

Assessment

Include a learning experience
outside school, such as a visit to a
professional lab specialized in the
testing of construction materials
in order to study the facilities
and the ways concrete testing is
carried out in a real laboratory and
test the concrete specimens that
have been previously realised.

Carry out the assessment through
a variety of forms: continued
observation; formative evaluation
for the first activity (i.e. written
report); formative evaluation for
the second activity (i.e. scientific
table to fill); summative evaluation
by using a rubric on cross
competencies.

Different methodologies and tools

Tools: assessment rubric for
evaluation of cross competencies
and assessment rubric for
evaluation of product in the
Appendix.

Employ a mix of different
methodologies and tools: frontal
instructions; group work; problem
based learning; research of study
materials; lab work; textbooks; ppt
presentations; multimedia devices;
building tools; lab tools.
Stages
Stage 1: first activity – structural
concrete and mix design (4 LT).
Stage 2: second activity –
materials lab (2 LT).
Stage 3: technical visit to a
professional lab specialized in the
testing of construction materials
(6 LT).
Stage 4: video making and
discussion on the experience (4
LT).

Summing up
Even in school-specific subjects
or subjects strictly related to
practice such as construction, you
can design activities that improve
cross competencies such as the
personal and social competence,
and improve the overall quality of
communication and relationships
among learners. As a teacher
reported: “The components of
each group had specific roles,
each group had a coordinator/
spokesperson that had to show
up in the video and explain the
stages of the work. I encouraged
some students who were more
introverted or less disposed to
socialisation to play this role. The
work was in part analytical and in
part practical, and for each stage
every student had to deal with
something related to the others.”
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In the last two decades the European Union has promoted a large
number of intellectual and political initiatives towards the goal of
Inclusive Assessment. In 2008 an important step was marked with the
Cyprus Recommendations on Inclusive Assessment, to which more
than 150 participants representing 29 countries have contributed. In the
Cyprus Recommendation it is stated:
“The Representatives assert that in all countries… […] Assessment
can contribute, or alternatively hinder the process of inclusion.
The development of assessment procedures and inclusive practice
generally appear to be connected; [...] Whilst recognising the role of
diagnosis within assessment procedures, there is a need to shift the
emphasis of SEN related assessment away from an over-reliance on
initial identification linked to diagnosis and resource allocation (often
conducted by people outside the mainstream school) to on-going
assessment conducted by teachers and other professionals, that directly
guides and informs teaching and learning; There is a need to develop
systems of on-going, formative assessment that are effective for
mainstream schools: giving schools and class teachers the tools to take
responsibility for assessing the learning of all pupils including pupils with
special educational needs and furthermore initially identifying the special
needs of other pupils.
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The Representatives agree… Upon the concept of Inclusive Assessment.
An approach to assessment in all educational settings where policy
and practice are designed to promote the learning of all pupils as far
as possible; That the overall goal of inclusive assessment is that all
assessment policies and procedures should support and enhance the
successful inclusion and participation – physical, social and academic – of
all pupils including pupils who are vulnerable to exclusion and especially
pupils with special educational needs”.
In the targeted research of IO1 ‘All-In Identikit’, teachers from 5 EU
countries have been asked: “How do you assess and then develop
‘learning to learn skills’ with your students?”. The collected answers show
the following situation.
Belgium: most of the teachers do assess their learners before, during and
after the lessons in order to detect and provide support where needed
depending on the different learning styles of their learners. Few teachers
replied that they do not have the time to do this, since the learners
should have learned the principles of ‘learning to learn skills’ in their
lower classes during primary school and they expect this to be mastered
by the learners during secondary school. Hence, they do not invest time
to assess or support the learners on this.
Italy: almost all teachers who took part in this questionnaire do assess
their learners before, during, and after the lessons in order to detect
and provide support where needed depending on the different learning
styles of their learners.
Spain: most teachers, 18 out of the 22 who filled the questionnaire, do
assess and help develop the ‘learning to learn skills’ of their learners.
Germany and Romania: most of the teachers do assess their learners and
help develop their ‘learning to learn skills’.
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The answers of the teachers who do assess and help develop the
‘learning to learn skills’ of their learners can be categorized under 20
methods In this report they will be referred to as assessment methods.
Each assessment method includes:
•

a theoretical description;

•

teacher quotes selected from IO1 ‘All-In Identikit’ targeted research,
and referred to as “Teachers say”.
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1. Structured tasks /
exercises
Task structure refers to a system
by which tasks are clearly defined
and described; one in which
larger tasks are broken down into
smaller, more manageable tasks.
The use of this step by step plan
helps to fully prepare learners to
complete their assigned tasks in a
way that uses time and resources
more efficiently. In many cases the
structure of the tasks can be set
from easy to difficult. Structured
tasks include clear instructions
and step by step plans that help
learners to be organized in their
work and learning.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“I assess the ability to ‘learn to
learn’ through descriptors and
indicators that translate the
achieved competence level into a
1 to 10 evaluation. I stimulate the
development of this competence
by giving tasks that imply to
collect the necessary information
from different sources, to select
them according to priorities and
purposes; to organize them in
coherent summary frameworks,
including diagrams and maps.”
“By games and exercises
of different levels of
complexity. I propose
to them to prepare
exercises for their
mates.”
“Fixed structures,
successive practice, then
handed over to the pupil,
practice, practice, practice…”
“Very important method
diversity, clear structures, rules
and rituals in classes. Work with
week plans…”
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Learning to learn is a set of soft
skills that need to be verified on
the modalities of the approach
to a certain discipline, in order
to understand in which way
the learners are capable of
learning. Cooperative learning/
group learning is an instructional
strategy in which groups of
learners work together on a
common task. The task can be
simple such as solving a math
problem or complex as designing
a school garden. The purpose
of group learning/cooperative
learning is to make each learner
in the group a stronger individual
on his/her right. Learners learn
together so that they can
subsequently perform higher as
individuals. ‘Learning to learn
skills’ can be assessed during
different cooperative learning
activities. To enhance the quality
of the learning process of each
learner, it is essential to create
structured moments, related to
the content of the group learning
moment, where learners can
autonomously develop their tasks.
This helps learners to trace back
their knowledge in an autonomous
way and help them in interiorizing
a method.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“In my opinion, learning together
is fundamental and stimulating
for everyone because each
student makes his or her abilities
available. The student both
supports and is supported.”
“Learning together is
fundamental and stimulating for
everyone because every student
shares his own capabilities. He
supports and is supported.”
“By reality tests and
activities, where they
need to cooperate
and take individual
initiative.”
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Metacognition is a self-reflection action on one own’s learning process,
that help focusing on what are the objectives, the strategies and tools
and the motivation of the learning process itself. It helps to observe and
to reflect upon the ‘learning to learn skills’ and to improve the learning
process as a whole. Metacognition is strengthened in a process where
the progressive autonomy of learners is encouraged. This happens
through the request by the teacher of a reliable feedback at the end
of an activity, in order to collect useful elements to orientate the
development of learners’ skills, and thus to address specifically ‘learning
to learn skills’. Simultaneously, the teacher providing learners constant
feedbacks on the activities that they autonomously carry out, helps them
develop and understand which are the strong and weak points of their
learning process.

How do you assess and then develop ‘learning to learn
skills’ with your students?

Teachers say:
“Evaluation is a complex process that comprehends different typologies
of tests: written, oral, performative ones. I think “learning to learn” can be
developed through concrete solutions, but also through meta-cognition
guided by the teacher. However, a concrete approach is not possible in all
kinds of subjects.”
“Learning to learn is a skill that allows awareness of each one’s learning
processes. This skill empowers the person to make into practice the
strategies more suitable for the achievement of one’s training needs. I
encourage my students to achieve this skill and I support them in metacognitive processes on methodologies and strategies enacted by them in
order to achieve news skills in different subjects (I follow different subjects
since I am a support teacher). My role indeed gives me the opportunity
to guide students in a self-evaluation process related to learning
methodologies and strategies that have been more successful
than others for the achievement of expected results (always in
different subjects).”
“… I suggest learners use metacognitive strategies. I try to
involve the student in a way that makes him aware of his own
learning.”
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4. Assessment Rubrics
Assessment rubric is a tool
used to interpret and grade
learners’ work against criteria and
standards. Rubrics are usually
structured using a matrix or grid
and are sometimes called ‘criteria
sheets’, ‘grading schemes’, or
‘scoring guides’. Rubrics can be
designed for any content domain.

•

when used for selfassessment and peer
assessment, make learners
aware of assessment
processes and procedures,
enhance their meta-cognitive
awareness, and improve their
capacity to assess their own
work;

•

can result in richer feedback
to learners, giving them
a clearer idea where they
sit in terms of an ordered
progression towards
increased expertise in a
learning domain;

•

by engaging staff teams in
rubric-based conversations
about quality, help them
develop a shared language
for talking about learning
and assessment;

•

help assessors efficiently and
reliably interpret and grade
learners’ work;

•

systematically illuminate
gaps and weaknesses in
learners’ understanding
against particular criteria,
helping teachers target areas
to address.

Assessment rubrics5:
•
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•

•

provide a framework
that clarifies assessment
requirements and standards
of performance for different
grades. In this, they support
assessment as learning;
learners can see what is
important and where to
focus their learning efforts;
enable very clear and
consistent communication
with learners about
assessment requirements
and about how different
levels of performance earn
different grades. They
allow assessors to give very
specific feedback to learners
on their performance;
when learners are involved in
their construction, encourage
them to take responsibility
for their performance;

5. https://teaching.unsw.edu.au/assessment-rubrics
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How do you assess and then develop ‘learning to learn
skills’ with your students?

Teachers say:
“I take into consideration topics of their interest and then I evaluate them
by means of a rubric, in order to measure their participation in group works
or by forms in order to assess their individual work.”
“Using a didactic for skills that has been studied and approved
within my Institution, evaluating with assessment rubrics that
take into account the skills development of students.”
“…the use of explicit rubrics…”


91

Erasmus+ project no# 2018-1-IT02-KA201-048385

All-in teacher kit

Assessment of learning to learn skills

5. Providing feedback


92

Feedback is an important part of
the assessment process. It has a
significant effect on the learners’
learning. The main objectives of
feedback are to:
•

justify to learners how their
mark or grade was derived

•

identify and reward specific
qualities in learner work

•

guide learners on what steps
to take to improve

•

motivate them to act on their
assessment

•

develop their capability
to monitor, evaluate and
regulate their own learning6

Furthermore, feedback needs
to be constructive, timely and
meaningful.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“...I try to push them to develop
this ability by reflecting on the
mistakes done.”
“…working in a transparent way
and providing clear feedback”
“…they receive and provide each
other with feedback”
“…I give my pupils feedback
on this individually. After
all, every student has
his own learning
strategy”

6. Nicol, D. (2010). From monologue to dialogue: improving written feedback processes in mass higher
education. Assessment & Evaluation in Higher Education, 35(5), 501-517.
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Self-evaluation is key to improving
one’s ability to learn. Using selfassessment as a result gives
a more accurate picture of
understanding, since it enhances
the metacognitive capacity of
learners.
Self-evaluation or self-reflection
on one’s own work is done to
check the quality of learning after
each step of a structured activity.
The alternation between steps
and tests pushes learners to have
an increased awareness of their
learning process.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“I invite pupils to self-assess
themselves in group works
through dedicated shared
rubrics…”
“Using self-assessment as a
result gives a more accurate
picture of understanding, since
it enhances the metacognitive
capacity of the student body. In
addition, self-assessment implies,
being aware of and thoroughly
knowing the objectives of
teaching and learning,
which helps in the
definition of objectives,
the ability to plan and
the choice of learning
methods.”
“Making them responsible
for their learning process.
Self-evaluation processes
and voluntary works that are
recognized and recognizable in
their evaluation process.”
“…mainly learning to learn
happens through self-evaluation
procedures”

Erasmus+ project no# 2018-1-IT02-KA201-048385

All-in teacher kit

Assessment of learning to learn skills

7. Providing Support


94

Observation, assessment and
development of ‘learning to learn
skills’ can be obtained through
specific actions carried out by the
teacher in order to methodically
support the learners, such as
reduction of content and attention
to the needs of the individual
learner.
Support can be provided in
the form of key information to
develop a learning path and
then through observation of
its development, proposal and
suggestion of modifications to the
learning path and final assessment
of the progresses.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“…I spend time on helping
develop their learning to learn
skills, a lot of attention is given
during the lessons. Pupils
cannot do this independently,
and still need a lot of support.
The difference with the primary
school is too big”
“…my pupils learn in class
to prepare for a test, I go
through them with the different
learning contents and
corresponding goals, and
go over the different
learning skills”
“…I think it is very
important to pay
sufficient attention
to this. Pupils need this
and certainly cannot do this
independently. They need
guidance. Together with my
pupils I look for how they can
prepare for a test or an exam”
“…for my pupils it is important
that they receive sufficient
support in this. They cannot do
this on their own”
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Learning tools are many and
different with respect to their
goal, their functioning and their
complexity. Usefulness to the
learning process is the criterion
that guides teachers in choosing
the right tool for each learner, and
teachers have to keep in mind
that learners are likely to find
useful different tools to support
the development of their ‘learning
to learn skills’. This holds true
for all learners and applies more
relevantly to SEN learners.
Learners become autonomous
in this process especially when
tools are provided and presented
as a concrete representation
and/or an extension of learners
cognitive domains: remembering,
understanding, applying,
analyzing, evaluating and
creating7.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“I teach how to make a summary
of a written text or how to build
a concept map on a topic.”
“…I always give basic tools that
are necessary to create, learn
and report in autonomy.”
“Providing the pupils with tools
to create an extra motivation on
the task of learning. They
will be capable to choose
their best way by
themselves.”
“For example, I
provide the pupils with
sources (internet, book
box, worksheets, etc.) and
support them in their research
work, …”

7. Anderson, Krathwohl, Airasian, Cruikshank, Mayer, Pintrich, Raths, Wittrock, A taxonomy for learning,
teaching, and assessing: A revision of Bloom’s Taxonomy of Educational Objectives, 2001.
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The development of ‘learning to
learn skills’ is often related to the
acquirement of autonomy by the
learners through independent
forms of work. Therefore,
teachers try to stimulate them
to think about strategies to
approach a problem, thus
developing their capability of
questioning. Progressive and
structured moments in which
the autonomy of learners is
encouraged represents a means
in order to develop ‘learning to
learn skills’ for many teachers.
Sometimes ‘learning to learn
skills’ are regarded as something
that cannot be acquired but
independently.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“Making previous questions
that pupils must answer before
explaining the lesson.”
“In classes 5, 6 and 7, I gradually
let the pupils practice their
independence in checking
learning processes with
checklists, …”
“…this is a very important part
of my lessons, pupils get sample
questions for home to study. For
example, during test periods or
exams”
“…I leave room for
the pupils to make
mistakes, this is
certainly allowed in the
course of the process.
They must then look
for solution strategies by
themselves, with me their
teacher or their classmates”
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Teachers suggest group work
as an effective way to develop
‘learning to learn skills’. Group
work allows learners to be
independent with respect to the
teacher, yet at the same time
they are compelled to compare
each other’s cognitive style
and to eventually assimilate
to them. Interaction between
heterogeneous approaches to
learning appears to be a valuable
method by means of which an
individual learner self-evaluates
her/his ‘learning to learn skills’.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“By group work, materials,
research and personal
elaboration…”
“Teamwork, reciprocal learning,
shared narration of each one’s
own cognitive biography,
reworking and assimilation,
transferring of what is learnt.”
“I invite pupils to self-assess
themselves in group work
through dedicated and shared
rubrics. I also believe it
is very important to
increase students’
self-esteem, so I
propose as much as
possible laboratory
or problem-solving
activities, in which pupils
can confront themselves with
‘real’ situations and where they
can play different roles, assigned
according to their personal
inclinations. In this way, everyone
can be valued and can give his
own contribution to achieve the
final objective.”
“Table groups with
heterogeneous composition.”
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Games have been used as key
activities for teaching and learning
as long as there have been
education environments. The
interaction required for successful
game play draws the player in
to learn the interface, to master
what makes an appropriate move
in the space, to learn from failure
and to explore how to seek help.
Each of these behaviours is a key
feature of successful learning, and
each is required in even the most
humble game environments8.
Every kind of game has a system
of points, badges, rewards and
leader boards featured that can
be replicated in an educational
context providing different
motivations and needs for
interaction or self-expression to
learners.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“By games and
exercises of
different levels
of complexity.”

8. “Games and Learning”, Rich Halverson & Constance Steinkuehler, Handbook of the Learning Sciences (2nd
Ed.), 2014
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Explicit reflection on reasoning
between learners and teachers
helps the development of
‘learning to learn skills’. This can
be done as an assessment of the
logics of the individual learner
and/or through the enforcement
of acquired learning skills.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“I help them in developing
reasoning that facilitates the
memorization of the acquired
skills.”
“I try to simulate the
reasoning that is the
most suitable to his
way of to use logics…”
“Reflect again and again
about learning.”
“About the portfolio with
reflection and feedback.”
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Project-based learning is used
to introduce learners to research
within their regular classes.
Starting from an exploration of
previous ideas in relation to a
specific topic, a hypothesis is
formulated that will have to be
validated throughout a research
process. Learners are organized in
heterogeneous groups who carry
out the research and perform
the data analysis. The role of the
teacher is to guide the learners in
their group work and to provide
support when needed. In this
methodology, knowledge learning
has the same importance as the
acquisition of skills and attitudes.
It is important to understand that
it is a methodology and not an
instructional strategy. It is also
considered a learning strategy, in
which students are faced with a
project that they must develop.
It involves sustaining learning by
avoiding their passive role and
working from their active and
critical participation.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“…I also think that the Project
Based Learning (PBL) is a useful
and efficient methodology to
develop the ability of ‘learning
to learn’, by training one’s skills
and by experiencing concrete
situations to face.”
“…I foster their development
through experiential
project activities.”
“Project days in
subject lessons.”
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Development and assessment of ‘learning to learn skills’ is done by
stimulating the individual creativity of learners with the use of openended questionnaires. The assessment has to take into account learners’
individual efforts and their starting proficiency level, through evaluation
tools in which priority is accorded to personal initiative, daily attitude,
interest, participation.

How do you assess and then develop ‘learning to learn
skills’ with your students?

Teachers say:
“Through an individualized evaluation, an adaptation of the objectives and
generalizing it to their learning contexts.”
“I evaluate taking into account three knowledge sections (exams,
papers, etc), then another section where the procedures (practical work,
presentations, homework) are valued and finally the attitude of the
students in front of the subject (not the behaviour but as the worked
throughout the quarter, social skills with other colleagues, participation).
To develop learning to learn the student is taught a prior knowledge about
the subject that we are working and then have to go looking, expanding
information through various media because then you have to transmit
to your colleagues through presentations. Throughout this process the
student is guided to be self-sufficient in his work, which leads him
to learn things for himself.”
“…I have workbooks made which function as a portfolio and
give feedback, among other things, on assessment sheets.”
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Teachers from All-Inclusive School
project stakeholders network
use observational rubrics – in
addition to the written evaluations
– that they complete according
to the objectives they have set.
The teachers observe the work
from different corners and within
different projects. It gives them
freedom to work, observe and
strengthen the connections with
their learners. Daily, every activity
is tackled with great consideration
and direct observation is a
fundamental pillar. In general,
teachers are very happy with the
results. It is hard to start from
zero because the teacher has to
prepare a lot of materials for each
content he/she works with, but in
this way he/she can be sure that
one way or another the learner
acquires it.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“Assessment by observation.”
“It is very important for me to
continuously observe my classes.
I write all kinds of clues that
the pupils provide me during
activities. My evaluation is not
only through exams but is
continuous on a daily basis.”
“Through direct observation…”
which function as a
portfolio and give
feedback, among
other things,
on assessment
sheets.”
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‘Learning to learn’ is something
worth of specific tips and
examples during and after
classroom activities. Sometimes
teachers design their lessons
in steps that are followed by
examples, thus alternating parts
of the teaching/learning process
that refer to more theoretical or
universal content and parts that
refer to more concrete or practical
ones.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“…in class we go through a
number of questions, and the
pupils also get tips on how to
process the material”
“…and most teachers give extra
tips on this during their classes”
“…I will give the pupils tips on
this if they ask”
“…they can always ask
questions, I do try
to give them tips or
advice”
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Challenges are seen as a tool to
develop ‘learning to learn skills’
because they put learners in
different contexts with respect to
ordinary learning processes. The
content and the skills they have
already acquired are thus tested
through new sets of learning
objects and receive in return
renewed values and meanings.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“Propose to pupils situations
and problems in which they are
forced to implement knowledge
and skills learned in contexts
other than the one proposed.
Verify that pupils are able to
make this transfer shows that
they have a deep understanding
of what they have learned
and the learning process that
made it possible. That is,
the pupils develop the
ability to adapt, to take
advantage of their
previous knowledge to
learn in an agile way in
new contexts.”
“Proposing challenges to
bring them to completion.”
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18. Process evaluation
Process evaluation is concerned
with evidence of activity, and
the quality of implementation. It
focuses on the implementation
process and attempts to
determine how successfully the
learner followed the strategy/
instructions/etc. as opposed to
outcome evaluation.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“Assessment of learning process
and learning product,…”
“In small stages,
evaluation of the
process.”
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19. Self-articulation
Self-articulation consists in
providing the learners with the
opportunity to articulate by
themselves their understandings
and their needs. Self-articulation
is a method that has a positive
impact on ‘learning to learn
skills’ in the measure that it helps
improve learners’ communication
skills. This link between
communication and learning has
similarities to the relationship
between speech and thinking
in the concept of “inner talk”
depicted by Vygotskij.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“…together with the pupils I look
for how they can prepare for
a test or an exam. Not only by
providing them with example
questions in advance, but also
by letting them articulate their
thinking process and
allow them to learn
from each other”.
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20. Give time
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According to some teachers, time
is very important. By giving time,
they do not rush the learners
who consequently become more
comfortable and feel supported
by the teacher. This holds true
especially with respect to SEN
learners.

How do you assess and
then develop ‘learning
to learn skills’ with your
students?

Teachers say:
“…first correct without providing
the correct answer and then
provide them with time to think
for themselves”
“…by clearly explaining the
goals to my pupils at the start of
the lesson and by giving them
time at the end of the class to
check with other pupils if they
understood the learning goals
and how to achieve them. I invest
a lot in interaction between
the pupils”
“…during the lessons,
time and space are
made available for the
pupils to learn how
they need to study the
different subjects”
“…by providing the pupils with
time throughout the lesson”
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EXAMPLES OF LEARNING TO LEARN SKILLS ASSESSMENT
METHODS
Five examples of learning to learn assessment methods will be presented
in this section. The choice of described examples depends on the
contribution provided by the teachers and not on their importance or
priority.

Each example is described in details, including:
•

Applies the best: examples may indicate which age group the
method is recommended for, which subjects is more suitable for it
or in which cases the method is more effective;

•

Requires: knowledge or materials/tools needed to implement the
method as in the example;

•

Description: indication to teachers for the implementation of the
method as in the example. In this section, instructions are directly
addressed to teachers.
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and assessment
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Method 1: Structured tasks/
exercises
Applies the best: When matching
the assessment of lifelong learning
competencies with ordinary
evaluation systems
Requires: School policy that
permits the merging of lifelong
competencies assessment into
one grade or final evaluation
Description
Introduction
The development of learning to
learn skills is related to forms of
teaching that encourages:
•

clear structures such as level
or phases;

•

rules and rituals;

•

interdisciplinarity and
connection with real life
situations;

•

individual research and
practice.

Rubrics and indicators
Conduct the assessment through
rubrics with indicators that show
the correspondence between the
stimulus of such forms of teaching
and the actual behaviour of the
learner.
When designing a course or
learning unit, take into account
the indicators used in the learning
to learn assessment rubric to
develop the course structure
in detail. Therefore, phases,
rules, rituals, interdisciplinarity,
connections and individual
work have their own specific
actualization (through the
learners’ behaviours) into the
different describers deployed in
the rubric.
Tool: see the example of
assessment rubric in the Appendix
section.
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Applies the best: In practical
subjects or activities that end with
concrete outputs
Requires: Excellent time
management in class. Adaptations
for SEN learners

Share ahead of time the
evaluation criteria listed in your
rubric with the learners. In this
way, they are informed and can
concentrate on achieving the
goals/criteria that are set. Your
reflection on their own evaluation
criteria is very important and
helps in evolving towards a fair
and exhaustive assessment.

Description
Why?
How?
Direct observation of how
learners work makes it possible
to detect the most important and
not always obvious difficulties.
Based on this, you can provide
the learners with activities that
suit their needs in a better way.
Furthermore, with observation
you can better understand how
the learners apply learning to
learn strategies.

The fair, objective and unbiased
reflection through rubrics
gives you a picture of the real
characteristics of learners. This
helps them in being aware of what
kind of intelligence (or senses)
their learners use in learning to
learn.
Tool: see the example of
assessment rubric in the Appendix
section.

Direct
observation

Explicit and
shared rubrics

How students
learn to learn

Reflection of
teachers
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Applies the best: In problembased learning activities, real life
situations and informal activities
Requires: Teachers to be flexible
with the study materials and
readiness to add resources to the
course materials
Description

In English or French literature
classes: what the language
teachers indicate are – for
instance – voluntary readings in
English or French, plays or movies
in original language.
Criteria: activities should be
available to everyone in class
and should be related to the
topics being studied. It is up to
you to establish the relationships
between your course and the
activities.

Credits as marks
Notions from informal learning
Throughout the school year
learners perform a series of
activities on a voluntary basis,
this may value up to 20 credits,
depending on the quality of work.
20 credits (or any other maximum
you choose) is equal to one
evaluation point.
Voluntary activities
In social studies classes: these
activities may be cultural visits
that you indicate in her/his blog
or in class. Such as visits to
exhibitions, museums, cultural
events, readings, viewing of films
or documentaries.

Once the activity has been
accomplished, provide the
learners with a questionnaire.
In the case of reading
books, watching films and
documentaries: the questionnaire
will aim at investigating the
historical context of the book
or piece of work. In the case of
cultural visits: the questionnaire
will investigate the experience
and its impact on the learners.
You can learn more about your
learners through their reactions
and experiences, while learners
have the chance to invest time
in learning outside the school
hours and with no performance
pressure.
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Set a minimum basis for applying
credits in your evaluation system:
for instance, learners may have to
have scored at least a 4/10 in a
content test related to the topic
of the activity. In this way, those
who find it difficult to memorize
can improve their grades through
voluntary work, while the ones
with outstanding grades have no
limits to continue working.

even when you do not fix a limit,
so it would hardly be the case. If
you feel more comfortable, you
can set an agreement with the
learners on the maximum amount
of points that can be obtained.
“This Christmas I have been to
Rome, can I do a job for credits?”
The answer is no, because credits
must be available to everyone and
not everyone has the chance to go
to Rome.

Learners’ questions
Some questions may arise from
learners concerning this activity.
These examples, and the related
answers, could help to clarify how
to organise it.
“Can I do all the credit
assignments I want? If I collect
200 credits, will the teacher grade
me with 10 points?”

“I have a movie or a book that
takes place in a specific historical
moment, but it is not in the
teacher’s blog. If I read it, do I
have credits?”
Learners should inform you first,
so that you can get acquainted
with the piece/book and if it is
suitable with the teached topics,
you can accept it. Leave voluntary
activities as open as possible.

Normally learners attend one or
two voluntary activities per term,
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Applies the best: With learners
with an age group of 14-19.
Requires: Ability to be selfconscience
Description
Introduction
This process allows learners to
avoid blaming you on their less
acceptable grades. Share the
evaluation responsibility through
learner self-assessment. Learners
revise and correct their own
exams with your continuous
direction.
How can it be done?
One day after the exam, ask
learners to use the study
materials and a coloured pen
to correct the exam. They can
look for the correct answers
in their study materials and
evaluate the correctness of the
answers accordingly. Provide
an explanation of the grading
criteria for each question. If the
learners are used to this type of
self-evaluation, you can share an

evaluation rubric with the required
evaluation criteria. After the selfassessment is done, the learners
are called to “pay a visit” to you to
share and revise their final grade.
Depending on the age of the
learners, the grades might be
set as higher or lower but for the
most they are very close to what
you would give.


Example 5: Formative and
Summative Assessment
Method 15: Observations
Applies the best: With learners
with mild to high difficulties
in accomplishing the learning
objectives
Requires: School policy on
formative assessment that allows
the merging of the two types of
assessment into one final grade or
evaluation
Description
Complementary assessments
Formative assessments are
quizzes and tests that evaluate
how someone is learning
throughout a course.
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In the classroom, it means
that formative assessments
take place during a course
and summative assessments
are the final evaluations at
the end of the course. Keep
in mind that evaluation is not
only the end of a course, but
the process through which the
learners learn and accomplish
the learning objectives. The
evaluation percentage can be
divided between summative and
formative assessments, so that
they complement each other, e.g.
40% and 60% as values for the
final evaluation. In this way, the
school provides a more realistic
evaluation to the learners.
Formative assessments are
evaluations of someone’s
learning progress in a classroom.
Summative assessments are
focused on a more formal and
traditional learning, and take place
by means of exams, presentations,
assignments.
Common formative assessments
include: learning through
the acquisition of skills and
competences, such as ‘Learning
to Learn’, and other values like
attitude, effort and responsibility
of the learners.

Assessment tools
Useful tools that help evaluate or
assess learners with difficulties or
learning needs in a formative way
are:
•

Quizzes

•

Games

•

Projects

•

Presentations

•

Group activities

•

Tips for formative
assessments

•

It works best if done on a
regular basis. Weekly, for
example every Monday and
Thursday or scheduled in the
lesson plan, for example at
the end of each unit;

•

Flexibility: games, group
presentations, and hands-on
activities could be used;

•

The use of group style
assessment, such as games;

•

Individual assessments, such
as quizzes;

•

It provides a better
understanding of how
learners learn;

•

It helps design your
classroom assessment to
work for as many learners as
possible.
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Social Books Creator


INTRODUCTION 9
What is the All-In Social Book?
Social Books Creator (SBC) is the third intellectual output thought and
designed inside ALL-INCLUSIVE SCHOOL project.
As mentioned, it is a web app, that aims at being a supportive tool
for the activities that European teachers conduct and develop in their
classroom, with their learners.
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Social Books Creator is a web app that allows users to create Social
Books, i.e. collaborative digital resources released under a Creative
Commons license and produced in a class by the collaboration among
learners and teachers; both become authors of their knowledge. The
creation of Social Books mobilizes a productive exchange inside and
outside the scholastic community. SBC fosters the principles and the
standards of Open Education, conjugating them with the necessary
safety required in the scholastic environment.

9. Bruner (The culture of education 1996)
Gardner (Frames of Mind: The Theory of Multiple Intelligences, 1983)
Olson (Linguaggi, media e processi educativi 1979)
Martinelli P., Politi F., Apprendimento cooperativo e cittadinanza digitale: il caso di Social Book Creator in
Vol 8 (2019): Learning, Competencies and Human Resources. Extended Abstracts from Multiconference
EMEMITALIA 2019 Foggia, 9-11 September 2019, Editors: Marina RUI, Tommaso MINERVA ISBN: 978-88-9881901-0 (Volume in preparazione).
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Education Technology and Open Education provide disruptive results
on learners’ academic success, mainly considering the improvement
in the participation and interest of learners in didactic activities10.
Open Educational Resources got the virtue of personalization and
individualization, which means that teachers can reshape and modify
contents, structure and layout of a digital resource, according to learners’
cognitive learning style. Furthermore, for some educators, OERs seem
to have an impact in reducing the early school leaving phenomenon,
especially for the reduction of study materials costs and the easiness of
access to them11.
Who is the Social Books Creator for?
Social Books Creator is freely available for teachers and educators who
want to use and to make experience of a digital tool aimed at promoting
inclusion.
It cannot be strictly identified as a digital tool or as an assistive
technology, developed only for a particular target group of learners,
even if it has been designed moving by the necessity to be adequate for
learners with mild intellectual disability, as indicated in the introduction
of All-In Teacher Kit12. But thanks to its characteristics and features, SBC
fits the variety of educational needs and allows teachers and educators
to work with it despite the heterogeneous composition of a common
class.
Methodology
Social Books Creator is a teaching and learning methodology, grounded
into a pedagogical framework that puts together cooperative learning
practices with digital competences in order to achieve more inclusive
and significant learning results. This framework is highly responsive to
the time of digital innovation and it refers to those learning theories
focused on the use of web applications for teaching and learning
purposes.

10. http://oermap.org
11. Weller, de los Arcos, Farrow, Pitt, McAndrew, 2015; Hilton 2019.
12. See page 3
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Behind the idea of All-In Social Book there is the conviction that learning
context, both formal and informal, must provide an educational offer
dealing with the interconnected dimension of individuals. We learn
better when we learn together in a collaborative community where each
one supports and boosts others.

Social Books Creator

Diversifying educational tools and methodologies is a way to answer the
need of universal design for learning, which enables the expression of
the variety of learners’ ways of learning.
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How does social books creator work?
SBC presents two main working areas:

01.

An online repository of digital textbooks highly accessible,
named Social Books Cooperative Press.
Social Books Cooperative press is an online library that contains
digital contents categorized by users with tags. The content
can be filtered by topic, author, date and accessibility editorial
features. Being able to order the results of a research on the
basis of the accessibility degree means that you can select only
the documents with conceptual maps, that is to say, only the
documents created for cognitive disabilities.

02. An online ebooks editor for the cooperative creation of open
and accessible digital contents, named Social Books Editor.

With Social Books Editor, the users have the possibility to
adapt the interface according to their cognitive style using a
given template. But they can also be guided with instruction or
tutorial in defining a personalized format for their ebooks. The
accessibility of the editor is also guaranteed by the integration
of digital compensatory tools, such as a software for conceptual
maps.
Social Books editor is optimized to create digital textbooks,
available on most devices, with particular attention to mobile
devices and eReaders, more common among learners.
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All the features and the activities that you can perform with Social Books
Creator are described in detail in the Handbook available inside the
webapp.

Social Books Creator

SBC provides an ebooks’ sharing system, with an indefinite number
of collaborators. The editor and the repository are available in the five
communitarian languages of the partner countries: Italian, Spanish,
Dutch, Romanian, German, plus English.
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REGISTRATION
To access Social Books Creator, registration is compulsory. A valid email
address and a chosen password are needed.
EXAMPLES OF ACTIVITIES WITH SOCIAL BOOKS CREATOR:
Two remarks before starting with the description of the possible
individual and collaborative uses of SBC: these examples do not exhaust
the range of uses that the web app offers.
They have to be considered as prompts and tips for an initial approach
to a new tool, confirming the operational nature of All-In Teacher Kit.
It is recommended to read all the options and then make a decision on
which to handle since some sequences of operations are in common or
can be implemented with every activity.
A1: The teacher writes alone.
A2: The teacher creates a group with other teachers.
A3: The teacher creates a group with the learners of the class.
The first two activities do not require the involvement of learners; they
are thought of as preliminary work that teachers conduct outside the
classroom, but the results of these activities should be addressed to their
learners.
Activity 1 is the less structured one because it consists of writing a
digital textbook conceived by the teacher as more adequate to the
characteristics of the class and more suitable for his/her idea of the
development of disciplinary contents.
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Activity 2 involves, at least at the beginning, only teachers of specific
subjects, but it can also be redesigned as collaborative writing among
teachers of different subjects, in order to plan an interdisciplinary unit.

Social Books Creator

Activity 3 can be considered the maximum expression of the SBC
potentiality as a proper methodology. In this form of collaborative
writing, the teacher changes his/her role to a mediator of knowledge
and to a coordinator of collective research and creation.
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The planning of the duration of the activities is not easy to predict:
in all the cases, it depends on the extension of the topic/s teachers
decide to deal with. For instance, the third activity can cover the entire
duration of the scholastic year if the teacher wants to construct with
his/her learners the contents of the taught disciplinary curriculum. In
this case, the creation of a Social Book becomes a continuous work in
progress to complete at the end of the scholastic year, as a result of
annual collaborative work. On the other side, a Social Book can contain
a quota of arguments concerning a specific portion of the disciplinary
curriculum. It is up to teachers to plan, organize and adapt the extension
of the topics.
The new published Social Books will be at the disposal of the entire
scholastic community and to all the users belonging to the Social Books
Creator community.
Concerning the assessment of the activities implemented with learners,
the main references are the areas included in the Digcomp 2.1 document
(See assessment section).
Each activity is described in details, including:
•

Suites best for: indicates direct and indirect target groups which
the activity is recommended for; may also indicate which level of
school the activity is suggested for;

•

Requires: tools, materials interactions with specific professionals
needed to implement the method as in the example;

•

 escription: indication to teachers for the implementation of
D
the activity. In this section, instructions are directly addressed to
teachers.
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Social Books Creator

Activity 1: “The book i would
like…”
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Suites best for
This activity can be performed
by teachers of every order and
level, both general and support
teachers, individually, without
disciplinary restrictions. The
indirect target group are the
learners of the class, once the
editing of the digital textbook has
been completed.
Requires
Digital devices (notebook,
tablet or smartphone), internet
connection.
For this activity consulting with a
support teacher is recommended,
if s/he occurs to be in the
teachers’ group of the class, to
adopt the adequate compensatory
measures addressed to learners
with SEN.

Hypothesis: In the class, there
are 22 learners, one of them has
a mild intellectual disability, 2
have severe learning disabilities
and 4 learners with a migration
background, therefore their
knowledge of the official language
is quite poor.
Given this situation, plan which
content and graphic measures are
necessary to get an accessible
and inclusive eBooks. You
may probably favor frequent
visual references rather than a
continuous flow of written text.
Brief paragraphs interspersed with
pictures or videos imported from
the web or uploaded from a local
repository.
At this stage, you can also define
the general settings (UI contrast
and the typographical style both
for the cover and for the internal
text).
Phase 2: Research

Description
Phase 1: Project
Identify a topic or a set of topics
and project on how to develop
them inside Social Books Creator.
In this phase, it is important to
consider the composition of
the class, in order to choose an
appropriate layout for the eBooks.

Once you have foreseen the
general settings and a draft of the
ebook layout , you can start the
research. By this time, the efforts
will be directed to the selection of
multimedia and written resources,
digital or printed.
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Pay attention and keep in mind
the characteristics of the class
mentioned above and collect the
study materials to insert into the
ebook.

Social Books Creator

Phase 3: Organisation and
structure
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After this selection and collection,
organize different study
materials and transform them
into an organic composition.
Valid support is offered by two
instruments internal to SBC. If
you already have a clear idea of
the sequence of the topics, you
can primarily build the chapters
and subchapters structure and
then transpose the development
of each argument in a conceptual
map at the beginning of each
chapter, but in the Editor section.
This map has two important
functions: it will support you in
the process of creation (like a
sort of individual brainstorming),
but it will be also very useful
for learners. A scheme or a

conceptual map at the beginning
of a text has the function of what
in education is called “advance
organizer”, a didactic mediator
that prepares learners attention
and activates their previous
knowledge, enhancing their
involvement and interest.
Phase 4: Writing
It’s time to write, compose
and insert multimedia external
contents. Easy to describe, but
this will be probably the step that
will take an important part of your
time. Teacher, don’t care about it!
You will be surely rewarded by the
enthusiasm of your learners.
Phase 5: Presentation
The presentation of the final
version of the ebook to the class
has to be considered an integral
part of the process of creation and
it is an opportunity of discussion
with your learners.
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Activity 2: “Knowledge
without boundaries”

Social Books Creator

Suites best for
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This activity can be performed
by teachers of every order and
level, both general and support
teachers, without disciplinary
restrictions. The indirect target
group are the learners of the class,
once the editing of the digital
textbook has been completed.
Requires
Digital devices (notebook,
tablet or smartphone), internet
connection.
For this activity is also required
a mutual collaboration between
general and support teachers in
order to identify the necessary
measures to design an inclusive
Social Book.

Example: The chosen subjects are
Maths and Literature. The general
argument is an overview of the
uses of geometrical metaphors in
medieval literature.
Phase 2: Co-design
Teachers map out contents
distribution, a draft of the
layout and plan a structure of
the interdisciplinary unit. Pay
particular attention to the codesign of the contents and layout
in accordance with support
teacher indication.
Phase 3: Research and sharing
Both of you (subject and support
teachers) start the research and
select the audio-visual materials,
links and other reading materials.
You can share these results in a
folder in a cloud service (Drive,
Dropbox, iCloud…).
Phase 4: Compare and project

Description
Phase 1: Topic and goals
Teachers identify a general
topic and focus on possible
interdisciplinary connections.
They also figure out the goals of
the unit.

At the end of the materials’
collection and selection, begin
the assembly operations: compare
the resources, define your priority
and order and project a logical
sequence of the connections
among subjects. As in Activity
1, you can take advantage of
SBC features, such as chapters
structure and conceptual maps.
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Social Books Creator

Phase 5: Writing


123

It’s time to write, compose
and insert multimedia external
contents. Easy to describe, but
this will be probably the step that
will take an important part of the
teachers’ time.
Noteworthy: collaborative
writing requires the creation
of a group on Social Books
Creator by one of the teachers
involved. During the writing step,
if a member of the group wants
to make modifications to the
collaborative digital textbook,
these modifications have to be
approved by the group owner
until they become final. The
group owner will be notified with
the proposed changes and from
this moment on co-authors can
discuss and confront each other
to reach a shared solution that

finally has to be approved by the
group owner. It is supposed that
this work of mediation is held
outside the WebApp and using
other channels (emails, chat,
debates).
Phase 6: Presentation
The presentation of the final
version of the ebook to the class
has to be considered an integral
part of the process of creation and
it is an opportunity of discussion
among teachers and learners. It
could be useful to forecast the
first lesson in co-presence during
which the team of teachers who
have worked for the realization of
the Social Book introduce to the
class the reasons and objectives
of the interdisciplinary unit.
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Activity 3: “We can be
authors!”
Suites best for

Social Books Creator

This activity can be performed
by teachers (general and support
teachers, without disciplinary
restrictions) and learners of lower
and upper secondary school.
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Requires
Digital devices (notebook,
tablet or smartphone), internet
connection. One device per
learner or, if the activity will be
implemented in small groups, one
device per group for the tasks to
perform in class.
This activity will take a longer
time for the preparation than the
others, according to the extension
of the topic to be covered.
Description
Phase 1: Topic and goals

Provide some possible alternatives
to the class or illustrate a
previously established topic; then,
decide together with learners
which are the final goals of the
activity.
Phase 2: Divide learners in groups
After the choice of the topic,
divide learners into small groups.
The criterion of the distribution
in group can be based on the
learners’ learning style: for
instance, one group will search
images files and videos, another
group will focus on written
resources and so on. The research
of materials can be carried out
in class or at home by learners, it
depends on the level of learners’
autonomy and, consequently,
on their age. If there is the case,
learners accompanied by a
support teacher will work in class
inside their group. The materials
collected can be shared in a folder
in a cloud service (Drive, Dropbox,
iCloud…)

In the first step choose with your
learners the topic of the Social
Books (it could be the entire
program of the subject taught, or
only a few disciplinary modules).
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Phase 3: Materials’ selection

Phase 4: Project and structure

Once collected all the materials
in class make a selection of what
to keep and then transpose in the
Social Books with your learners.
In this phase (or at phase 2) it is
also recommended to introduce
a discussion about the licenses
of contents downloaded from
the web and their possible
reutilization or modification13.

At the end of the materials’
selection, begin the assembly
operations with your learners:
define their priority and order,
project an accessible sequence
of the connections among the
materials, hypothesize an index
of arguments. As in Activity
1, you can take advantage of
SBC features, such as chapters
structure and conceptual maps.

Noteworthy: It is highly
recommended that the you have
already dealt with the learners
on the research topic of contents
on the web: in particular learners
must be able to use adequate
research channels, distinguish
a scientifically valid document
from a less one, operate a critical
selection of the items provided
by a common browser and so on.
Otherwise, if they are not, you are
in charge of making accessible
contents that are already filtered.

Phase 5: Writing
It’s time to write, compose
and insert multimedia external
contents. It still occurs in the
division in groups, but not
necessarily based on the same
criterion of the one used during
phase 2.
Create the “group of authors” and
invite your learners to attend it.

13. For an in-depth analysis concerning licenses and open educational resources (OER) see:
https://creativecommons.org/
https://www.gnu.org/licenses/license-list.en.html#DocumentationLicenses
https://en.wikipedia.org/wiki/List_of_free-content_licenses
https://en.unesco.org/themes/ict-education/oer
https://ec.europa.eu/jrc/en/open-education/oer
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Each group has to be assigned a
chapter or a subchapter and then
they start working in autonomy
on the development of their part,
with the supervision of the general
teacher and support teacher (if
there is one).

It could be interesting for you to
observe and to assess the ability
of your learners in managing
collaborative writing, which is an
example of cooperative learning.

Social Books Creator

Phase 6: Presentation
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If a member of the group wants
to make modifications to the
collaborative digital textbook,
these modifications have to be
approved by the group owner
until they become final. The
group owner will be notified with
the proposed changes and from
this moment on co-authors can
discuss and confront each other
to reach a shared solution that
finally has to be approved by the
group owner. It is supposed that
this work of mediation is held
outside SBC and using other
channels (emails, chat, debates in
the classroom).

The presentation of the final
version of the ebook to the
class has to be considered as an
integral part of the process of
creation and it is an opportunity
of discussion among learners and
with you.
ASSESSMENT
In the Appendix section it is
possible to consult some tables
for the assessment of the
activities performed with Social
Books Creator.
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Appendix


In this section it is possible to consult tables and tools related to the
three sections of the teacher kit:

01. Organization of learning;
02. Assessment;
03. Social Books Creator.
Each table and tool refer to a specific activity or method described in
the correspondent section.
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1. Organization of
learning


Activities listed by age
Activity#12 Cooperation at work
The following table can be adopted for the assessment of the activity.

Indicators

Level 1
(insufficient)
Points 0

Level 2
(sufficient)
Points 1

Level 3 (good)
Points 2[BT1]

Level 4
(excellent)
Points 3

1

Originality
of the work
(output)

The work
follows closely
the lectures or
the textbooks
without any
originality.

The work
follows closely
the lectures or
the textbooks
with attempts
to add some
original aspects.

The work
respects the
plurality of
inputs received
and it presents
original aspects
regarding the
choices about
the learning
path.

The work
features an
outstanding
originality that
appears in
a consistent
usage of
acquired
knowledge.

2

Organization
of contents
(poster/
presentation)

The poster or
presentation
contains
only some
information
reported in a
confused way.

The poster or
presentation
does not
contain all
the main
information or
their exposition
is not clear.

The poster or
presentation
contains all
the main
information but
their exposition
is not always
clear or concise.

The poster or
presentation
contains all
the main
information
and they are
exposed clearly
and concisely.

3

Use of time
and received
information
(to complete
a given task)

The learner/s
is incapable
of finishing
the given task
within the
established
time because
he does not use
the received
information.

The learner/s
needs extra
time and
guidance to
complete the
given task.

The learner/s
is able to
complete the
task within the
established time
autonomously.

The learner/s
employs in an
excellent way
the established
time and
the received
information
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4

Cooperation

The attitude
to cooperate
is inadequate
or even null.
Predominance
of individualistic
behaviours.

The cooperation
is discontinuous
and/or
not always
effective.

The cooperation
is constructive
and, even if
not always
continuous,
it leads to
tangible results.

The cooperation
is excellent
and permits
obtaining the
goal in an
effective way.

5

Listening up

The learners
tend to
monopolise the
discussion and/
or to isolate
themselves
and/or not to
listen up to
each other.

In the group
there is one
who talks
and one who
isolates himself,
but there is
discussion.
The extent of
the effective
listening up to
the other is still
inadequate.

The learners
listen to each
other, they
are able to
communicate
their own
ideas and to
understand
the ones of the
others.

The learners
listen carefully
to each other
and develop
the ideas of
the others in
order to get
at a shared
synthesis made
up by all the
inputs.

6

Participation

The learners do
not participate
spontaneously
in the activities.
Participation
has to be
demanded
constantly.

The learners
participate in
the proposed
activities, but
they have to
be reproached
frequently
to follow the
indications and
the provided
operative
models.

The learners
participate
spontaneously
and with
interest to
the proposed
activities. They
follow the
indications and
the provided
operative
models.

The learners
participate
spontaneously
and with
high interest.
They follow
the provided
operative
models
reworking them
in a creative
manner.

7

Ability to
work in pairs
or small
groups

The learners
refuse to work
in pairs or small
groups, do not
contribute,
do not take
responsibility,
disturb and
hamper.

The learners
cooperate and
contribute only
if reproached.
They take
limited
responsibility
and work only if
urged.

The learners
cooperate even
if there is no
full synchrony.
They take their
responsibility
and work on the
given tasks.

The learners
cooperate and
contribute in
an active and
skilful manner.
They take
the required
responsibility
and stimulate
each other.
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The following table represents an example of how the rubric has been
used in one class.

Indicator

The
causes

Forecasts
of next
years

Climate
migrants

Biofuels

How to
decarbonise

2030
Agenda

History
climates

1

2

2

1

2

2

2

2

2

1

1

1

3

2

2

1

3

2

2

2

2

2

2

2

4

2

2

2

2

2

2

1

5

2

2

2

2

1

2

2

6

3

3

2

3

2

3

3

7

3

3

2

3

2

3

3

Total

15

15

12

17

13

16

14

Mark

7

7

6

8

6

7,5

6,5
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Activity#23 My class at the Biennale
The following table is a cross competencies assessment rubric, which
should be shared with students before starting the activity
Describer

Evaluation

HIGH

Listens, understands, contextualizes and produces
messages in the different language registers,
interacts efficiently in a professional environment and
communicates using properly specific languages.

1,8 - 2

INTERMEDIATE

Listens, understands, contextualizes and produces
messages in the different language registers, interacts
in a professional environment and communicates
using specific languages.

1,4-1,6

BASIC

Listens, understands, contextualizes and produces
messages only in some language registers, if
guided interacts in a professional environment and
communicates using simple specific languages.

1,2

INSUFFICIENT

Has difficulties in contextualizing and in producing
messages even when referred to simple language
registers. Does not use correctly even simple specific
languages.

1

CRITICAL THINKING
(LEARNING TO LEARN)

TO COMMUNICATE

Competencies

Level

HIGH

Reflects on what has learnt and on the work done
fully grasping the personal process that has been
done,
Looks for mistakes, inconsistencies, weaknesses in the
system, formulates answers and finds valid solutions
related to the activities to perform.

1,8 - 2

INTERMEDIATE

Reflects only if guided on what has learnt and on the
work done grasping some aspects of the personal
process done.
Looks for mistakes, inconsistencies, weaknesses in
the system if solicited, formulates simple answers
and finds simple solutions related to the activities to
perform.

1,4-1,6

BASIC

Listens, understands, contextualizes and produces
messages only in some language registers, if
guided interacts in a professional environment and
communicates using simple specific languages.

1,2

INSUFFICIENT

Has difficulties in reflecting on what was learnt, in
finding mistakes, inconsistencies, weaknesses in the
system, in formulating even simple solutions related to
the activities to perform.

1
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HIGH

Always takes charge of the tasks in managing the
activities, uses new information to think creatively
and to solve efficiently the problems.

1,8 - 2

INTERMEDIATE

Takes charge of the tasks in managing the activities,
uses frequently new information to think creatively
and to solve the problems.

1,4-1,6

BASIC

If solicited takes charge of the tasks in managing
the activities, sometimes uses information to solve
the problems.

1,2

INSUFFICIENT

Does not take charge of the tasks in managing the
activities and does not apply information to solve
the problems.

1

HIGH

In the group work is available to cooperate, takes
on new tasks voluntarily, collaborates in realising
productive processes, wants to enrich her/himself
with new ideas in daily routine trying to involve fully
all the different actors.

1,8 - 2

INTERMEDIATE

In the group work is available to cooperate, often
takes on new tasks, collaborates in realising
productive processes, uses new ideas in daily
routine trying to involve different actors

1,4-1,6

BASIC

If involved is available to cooperate, to take on
new tasks, to collaborate in realising productive
processes and to use new ideas in daily routine.

1,2

INSUFFICIENT

Is not available to cooperate, to take on new tasks,
to collaborate in realising productive processes and
to use new ideas in daily routine.

1

HIGH

Is able to find new strategies in doing the work.

1,8 - 2

INTERMEDIATE

Often finds new strategies in doing the work.

1,4-1,6

BASIC

If guided finds new strategies in doing the work.

1,2

INSUFFICIENT

Has difficulties to find new strategies in doing the
work.

1

TOTAL
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Activity#26 Specimen for a chessboard
The following table is an assessment rubric for evaluation of cross
competencies in the group work.

Levels

1

2

3

4

Participation
and
collaboration

Does less than
the others.
Participates
passively and
rarely shows
interest in the
work.

Works almost
as much as
the others. Is
convinced to
participate with
the others or
with the teacher.
Shows limited
interest in the
work.

Performs
adequately her/
his part of the
work. Works
accordingly
with the other
members.
Participates in the
discussion on the
topic. Encourages
other members.

Performs the
assigned work
completely.
Takes initiative
in helping out
the organization
of the group.
Provides many
ideas to develop
the work. Assists
other members.

Communication
and
socialization
(with
classmates and
adults)

Intervenes
ignoring the
contribution of
others or adults
and/or firmly
opposes what is
upheld by others.
Is not available to
help or get help.
Tends to create
situations of
conflict.

Tries to
communicate
correctly with
group mates
and adults, but
sometimes mocks
the others. Is
not always able
to negotiate
solutions in
situations of
conflict. Is
available to
collaborate
only in certain
situations or
when solicited.

Communicates
constructively
both with group
mates and adults.
Is able to express
and understand
different points
of view and
to negotiate
solutions in
situations of
conflict. Generally
available to
collaborate.

Communicates
constructively
both with group
mates and adults.
Is able to express
and understand
different points
of view and
to negotiate
solutions in
situations of
conflict. Is
available to
collaborate
without
solicitations.

Respect for
rules and
materials

Often forgets
the required
materials and
rarely performs
the tasks. Has
many difficulties
to abide by the
rules.

Generally has the
required materials
but sometimes
is not on time
with school
and homework.
Generally accepts
the rules but
sometimes needs
to be solicited to
respect them.

Has the required
materials and is
tidy and punctual
with school
and homework.
Knows and
respects the
rules.

Has the required
materials for
learning activities
and performs
with precision
and regularity
the given tasks.
Knows the rules
and behaves
adequately.
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Information
research and
management

The learner has
a discontinuous
behaviour in
researching the
information and
works with weak
methodology.

The learner
is limited to
researching the
basic information,
collecting them
and organising
them in a just
sufficient manner.

Researches,
collects and
organises the
information with
good methods.
Can reuse
information
when needed,
often providing
a personal
interpretation
to it.

Researches,
collects and
organises the
information
methodically.
Can reuse
and interpret
information when
needed.

Autonomy in
work and study

The learner
does not show a
personal working
method and often
the result is not
reached.

The learner is not
always organised;
pursues the result
in attempting
strategies.

The learner
is organised
and chooses
strategies to
attain the result
with awareness.

The learner
is organised
and chooses
strategies to
attain the result
with awareness.
Motivates
objectively the
choices made.

Assessment rubric for product evaluation.
Levels

1

2

3

4

Use of
processes

The construction
of the product
has been made
with poor
accuracy and
precision, without
following the
working stages.

The construction
of the product
has been made
with adequate
accuracy and
precision, not
always following
the working
stages.

The construction
of the product
has been made
with good
accuracy and
precision,
following the
working stages
correctly.

The construction
of the product
has been made
with excellent
accuracy and
precision,
following the
working stages
perfectly.

Use of tools

The learner has
used a limited
number of
materials and
has not used the
tools correctly
to realise the
product.

The learner has
used a sufficient
number of
materials and has
used adequately
the tools to
realise the
product.

The learner has
used a good
number of
materials and has
used adequately
the tools to
realise the
product.

The learner has
used a big variety
of materials and
has used the
tools correctly
to realise the
product.
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Working
plan and
organisation

The learner is
not autonomous
in planning the
working stages.
Organization
has to be often
urged .

Shows an
adequate
capacity of
planning the work
even if not always
autonomously. Is
able to organise
information
but sometimes
needs the help of
others.

Shows a good
autonomy in
planning the
work. Has a
good level of
organisation and
management of
information to
employ in the
realisation of the
product.

Is fully
autonomous
in planning the
work. Shows
an excellent
organization of
information to
employ in the
realisation of the
product.

Use of notions

Has selected a
small number of
useful information
and proves not to
have acquired the
adequate notions
to use them.

Has selected
an adequate
number of useful
information
and applied the
acquired notions
sufficiently, even
if not always
autonomously.

Has selected the
majority of useful
information
and applied the
acquired notions
autonomously.

Has been able to
select the useful
information and
to apply the
acquired notions
correctly and
autonomously.

Video
presentation

The video
presentation
is superficial,
incomplete
with regards to
information and/
or with irrelevant
contents

The video
presentation
shows some
uncertainties but
comprises an
adequate number
of information.

The video
presentation
is good with
respect to the
form and correct
in the contents.
It includes all
the necessary
information.

The video
presentation is
very accurate
and precise, and
comprises all
the necessary
information.
It shows extra
information.
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2. Assessment of
learning to learn skills


Examples of learning to learn skills assessment methods
Example 1: Structured tasks and assessment
The following table is an example of assessment rubric which could be
used for this method.

Indicators

Describers

Points

ABILITY TO CREATE LINKS
AND CONNECTIONS WITH
PREVIOUS KNOWLEDGE

Present

1,5-2

Partial

0,5-1

Absent

0

Good

3

Acceptable

2

Superficial

1,5

Absent

0

CAPABILITY TO INTEGRATE
WHAT IS LEARNT WITH
INFORMATION FROM OTHER
SOURCES OR EDUCATIONAL
AGENCIES
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DISPOSITION/MOTIVATION TO
CHANGE PERSPECTIVE, TO
VARY INTELLECTUAL HABITS
OR COGNITIVE STYLE

AUTONOMOUS AND CRITICAL
EVALUATION ON HER/
HIS PERSONAL Information
Literacy

Good

3

Acceptable

2

Superficial

1,5

absent

0

present

2

partial

0,5-1

absent

0

.../10
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Example 2: Shared Rubrics
The following table represents an example of assessment rubric

AUTONOMY
AND
PERSONAL
INITIATIVE

Good
3

Regular
2

poor
1

Learners start to
work with enough
time but it’s at the
end when they
concentrate on
their work hard.
Learners use their
diary correctly.

Learners usually
procrastinate
and often forget
to use their
diary.

Learners always
procrastinate
and they are
usually late.
Learners
seldom use
their diary.

Learners know
how to plan
projects and do
it in a
realistic way,
generating
ideas based on
new knowledge

Learners are able
to relate new
knowledge and
propose reachable
objectives.

Learners
understand
some new
knowledge, and
have some ideas
about proposing
new objectives
but they are not
able to carry
them out.

Learners
have neither
objectives nor
ideas. Learn
things by
heart without
understanding
them

Recognize
their own
Capabilities
and Skills

Learners know
their skills, They
accept them
and want to
improve them.

Learners know
their skills but they
hardly accept them

Learners
recognize some
of their skills.

Learners
depend on
someone else’s
opinion

Trust

Learners usually
feel confident
enough to
speak free and
expose their
ideas..

Sometimes
Learners beat
their own
embarrassment or
some other fears.

In some aspects
Learnersdepend
on someone
else’s opinions.

Learners live off
someone else’s
approval

Selfassessment

Learners
know how to
assess their
actions and
the objectives,
They have a
realistic plan of
improvement
and try to carry
them out.

Learners know
how to assess
their actions and
the objectives.
They do not have
a realistic plan of
improvement.

Learners do not
usually think
about their
weaknesses.

Learners do not
usually think
about their
weaknesses
or they simply
have a wrong
perception of
themselves.

Organization

Excellent
4

Learners
start to work
immediately,
and are fastfinishers.
Learners use
their diary
correctly.

Own Ideas

Make selfamendments,
selfassessment,
they evaluate
their own acts,
projects...
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Correction of
mistakes

Learners solve
difficulties and
have some
strategies to
use them once
and again. They
are confident to
ask for advice
and trust.

Learners try to
solve difficulties,
although they
are not always
successful. They
ask advice when
there’s no other
solution…

Learners
recognize their
mistakes and
necessities but
they do not
know where to
go or who to
ask

Learners do
not recognize
their mistakes,
it’s always
someone else’s
fault. They
do not allow
anyone to help
them or reject
the authority

Learners
analyse
different
possibilities,
value different
points of
view. They are
responsible and
finish what they
start

Learners Analyse
their own chances,
admit different
points of view, but
once the Project
starts, these points
of view are not
taken into account.

Learners are
not responsible.
They recognise
their impulsive
actions but
they cannot
control them.
They listen to
what the rest is
saying but they
do not modify
their behaviour.

Irresponsible,
Learners act
impulsively and
they are not
involved

Emotions

Learners are
able to identify
and analyse
their emotions
in different
situations. They
control their
emotions and
improve their
behaviour.

Learners recognize
and analyse
correctly some
emotions. They
control some of
them.

Learners cannot
identify their
emotions or
give irrational
explanations to
their behaviour.

Learners are
not aware or
the emotions
are out of
control.

Decisions

Learners make
decisions with
skills, they value
someone else’s
ideas and know
what to do.

Learners are able
to make decisions
and value only
some ideas from
other classmates.

Learners decide
following the
group’s piece of
mind.

Learners do not
listen or value
someone else’s
ideas

Face the
problems,
learn from
them, ask for
advice.

Responsibility
Flexibility,
responsibility,
assume risks

Own and
someone
else’s
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3. Social books creator


Assessment
The following tables show an instrument for the assessment of the
activities performed with Social Books Creator. As already said, the
competences subjected to evaluation are the ones indicated by the
Joint Research Centre (JRC), the European Commission’s science and
knowledge service in the document named DigiComp.


140

For this occasion we have adopted and adapted the last version of the
framework, the DigiComp 2.1, choosing some of the descriptors for
each competence area and defining a roof of proficiency level that is
supposed to be reached by learners in their scholastic pathway, taking
into account the skills and the abilities that Social Books Creator has
foreseen to implement.
The tables are divided in four competence areas:
•

Table 1: Information and data literacy

•

Table 2: Digital content creation

•

Table 3: Communication and collaboration + Problem Solving

To guarantee the possibility of matching between this evaluation scale
and each national evaluation system, we provide the structure of the
scale and possible explanation about what a learner should be able to do
at a certain proficiency level. Teachers can take a cue from them.
We suggest not to convert to a numerical evaluation the proficiency
level, but to use every level with the aim to raise awareness in learners’
understanding of their digital competences.
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Browsing, searching, filtering data,
information and digital content

DESCRIPTORS

Competence area: information and data literacy
FOUNDATION

INTERMEDIATE

ADVANCED

Proficiency
level 1

Proficiency
level 2

Proficiency level
3

Proficiency level
4

Proficiency level
5

This level
involves the
cognitive
domain of
remembering.
The learner is
able to perform simple
tasks, with a
guidance

This level
involves the
cognitive
domain of
remembering.
The learner
is able to
perform
simple tasks,
autonomously
or with a
guidance
where needed

This level involves the cognitive domain of
understanding.
The learner is
able to perform
well-defined
and routine
tasks and
straightforward
problems, autonomously

This level
involves the
cognitive
domain of
understanding.
The learner is
able to perform
tasks and welldefined and
non-routine
problems,
independently
and according
his/her needs

This level involves
the domain of
applying. The
learner is able
to perform
different tasks
and problems,
guiding others.

The learner is able
to browse,
search, filter
data, information and
digital contents in a very
familiar online
environment,
suggested by the
textbook or
by a leading
guide (teacher, classmate,
adult of reference).

The learner
is able to
browse,
search and
filter data,
information
and digital
contents
in different
online
environments
about a
simple and
limited topic,
without any
didactic
mediation
of the
teacher who
intervenes
only in case of
need.

Dealing with a
structured task
articulated in
well-defined
indications,
the learner in
autonomy is
able to orient
him/herself
and make
a selection
of data,
information and
digital contents.

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore, the
learner is able
to browse and
search through
unknown online
environments
(blogs, websites,
database) and
filter data,
information and
digital contents
as needed.

The learner is
able to identify
problems, break
them down into
their essential
elements. S/he
also is able to
recognize his/
her competences
useful to perform
the research and
to select digital
contents. By
this, s/he is able
to lead other
classmates as a
guide .
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The learner is
able to assess
the reliability,
the relevance
and the
authenticity
of the
information
in a very
familiar online
environment
and
suggested by
the textbook
or by a
leading guide
(teacher,
classmate,
adult of
reference)

The learner is
able to assess
the reliability,
the relevance
and the
authenticity
of the
information
about a
simple and
limited topic
in different
online
environments,
without any
didactic
mediation
of the
teacher who
intervenes if
needed

Dealing with a
structured task
articulated in
well-defined
indications,
the learner in
autonomy is
able to assess
the reliability,
the relevance
and the
authenticity
of information
collected
through
different online
environments.

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore, the
learner is able
to assess the
reliability, the
relevance and
the authenticity
of information
collected
through an
unknown online
environment
(blogs, websites,
database), in
accordance with
his/her needs.

The learner is
able to identify
problems, break
them down into
their essential
elements. S/he
also is able to
recognize his/
her competences
useful to
elaborate general
criterion to select
and evaluate
information
through
unknown online
environments.
By this, s/he is
able to lead other
classmates as a
guide .

The learner
is able to
organize the
collected
digital
contents
in organic,
consistent
and suitable
way for an
easy task
to perform,
with a
leading guide
(teacher,
classmate,
adult of
reference)

The learner
is able to
organize the
collected
digital
contents
in organic,
consistent
and suitable
way for an
easy task
to perform,
without any
didactic
mediation
of the
teacher who
intervenes if
needed

Dealing with a
structured task
articulated in
well-defined
indications,
the learner in
autonomy is
able to organize
the collected
digital contents
in an organic,
consistent and
suitable way for
routine tasks to
perform.

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore, the
learner is able
to organize
the collected
digital contents
in an organic,
consistent body
suitable to
face the given
situation.

The learner is
able to identify
problems, break
them down into
their essential
elements. S/he
also is able to
recognize his/
her competences
useful to
elaborate
general criterion
to organize
digital contents
in organic,
consistent body
suitable to face
the problems.
By this, s/he is
able to lead other
classmates as a
guide .
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Developing digital content

DESCRIPTORS

Competence area: digital content creation
FOUNDATION

INTERMEDIATE

ADVANCED

Proficiency
level 1

Proficiency
level 2

Proficiency level
3

Proficiency level
4

Proficiency level
5

This level
involves the
cognitive
domain of
remembering.
The learner
is able to
perform
simple
tasks, with a
guidance

This level
involves the
cognitive
domain of
remembering.
The learner
is able to
perform
simple tasks,
autonomously
or with a
guidance
where needed

This level
involves the
cognitive
domain of
understanding.
The learner is
able to perform
well-defined
and routine
tasks and
straightforward
problems,
autonomously

This level
involves the
cognitive
domain of
understanding.
The learner is
able to perform
tasks and welldefined and
non-routine
problems,
independently
and according
his/her needs

This level involves
the domain of
applying. The
learner is able
to perform
different tasks
and problems,
guiding others.

The learner is
able to create
and develop
digital
contents
using
common
editors (text,
images,
video and
audio), with a
leading guide
(teacher,
classmate
and adult of
reference)

The learner is
able to create
and develop
digital
contents using
common
editors (text,
images, video
and audio),
without any
didactic
mediation
of the
teacher who
intervenes if
needed

Dealing with a
structured task
articulated in
well-defined
indications,
the learner in
autonomy is
able to create
and develop
digital contents
using softwares
and platforms
adequate to the
task assigned

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore, the
learner is able
to create and
develop digital
contents using
softwares
and platforms
adequate to
each chunk
and finally
recompose them
into an organic
body

The learner is
able to identify
problems, break
them down into
their essential
elements. S/he
also is able to
recognize his/
her competences
useful to create
and develop
digital contents.
Therefore s/
he is able to
choose softwares
and platforms
adequate to the
task assigned.
By this, s/he is
able to lead other
classmates as a
guide .
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The learner
is able to
enrich with
integrations
and
elaborations
digital
contents
created by
others, using
common
editors (text,
image, audio,
video), with a
leading guide
(teacher,
classmate,
adult of
reference).

The learner
is able to
enrich with
integrations
and
elaborations
digital
contents
created by
others, using
common
editors
(text, image,
audio, video),
without any
didactic
mediation
of the
teacher who
intervenes if
needed

Dealing with a
structured task
articulated in
well-defined
indications,
the learner
in autonomy
is able to
enrich with
integrations and
elaborations
digital contents
created by
others, using
softwares
and platforms
adequate to the
task assigned

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore, the
learner is able
to enrich with
integrations and
elaborations
digital contents
created by
others, using
softwares and
platforms to the
variability of
the non-routine
situation.

The learner is
able to identify
problems, break
them down into
their essential
elements. S/he
also is able to
recognize his/
her competences
useful to enrich
with integrations
and elaborations
digital contents
created by
others. Therefore
s/he is able to
choose softwares
and platforms
adequate to solve
the problem. By
this, s/he is able
to lead other
classmates as a
guide .

The learner
is able to
distinguish
among digital
resources
the ones
protected by
copyright and
s/he is able
to use them
in compliance
with the
release
licenses, with
the help of a
leading guide
(teacher,
classmate,
adult of
reference)

The learner
is able to
distinguish
among digital
resources
the ones
protected by
copyright and
s/he is able
to use them
in compliance
with the
release
licenses,
without any
didactic
mediation
of the
teacher who
intervenes if
needed

Dealing with a
structured task
articulated in
well-defined
indications,
the learner
in autonomy
is able to
distinguish
among digital
resources the
ones protected
by copyright
and s/he is able
to use them
in compliance
with the release
licenses.

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore, the
learner is able
to evaluate the
possible uses of
a digital content
in compliance
with copyright
law and release
licenses,
according to his/
her needs.

The learner is
able to identify
problems, break
them down into
their essential
elements. S/he
also is able to
recognize his/
her competences
useful to enrich
with integrations
and elaborations
digital contents
created by
others. Therefore
s/he is able to
choose softwares
and platforms
adequate to solve
the problem. By
this, s/he is able
to lead other
classmates as a
guide .
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The learner
is able to
perform
easy tasks
collaborating
through
digital
technologies
with a
leading guide
(teacher,
classmate,
adult of
reference)

The learner
is able to
perform
easy tasks
collaborating
through
digital
technologies,
without any
didactic
mediation
of the
teacher who
intervenes if
needed

Dealing with a
structured task
articulated in
well-defined
indications,
the learner
in autonomy
is able to
collaborate
through digital
technologies
and to
organize this
collaboration

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore, the
learner is able
to collaborate
through digital
technologies and
to organize this
collaboration.

The learner is
able to identify
problems, break
them down into
their essential
elements. S/he
also is able to
recognize his/
her competences
useful to manage
collaboration
groups, defining
roles and
distributing
tasks. Therefore
s/he is able to
coordinate the
collaboration
through digital
technologies. By
this, s/he is able
to lead other
classmates as a
guide .

Creatively using digital technologies

Competence area: problem solving
The learner
is able to
choose and
use digital
technologies
to solve a
basic problem
with the
presence of a
leading guide
(teacher,
classmate,
adult of
reference).

The learner
is able to
choose and
use digital
technologies
to solve a
basic problem
without any
didactic
mediation of
teacher who
intervenes if
needed

Dealing with a
structured task
articulated in
well-defined
indications,
the learner
in autonomy
is able to
choose and use
adequate digital
technologies
to solve a
problem.

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore,
the learner is
able to use
adequate digital
technologies
to solve the
variability of
the non-routine
situation.
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The learner is
able to identify
problems, break
them down into
their essential
elements. S/he
also is able to
recognize his/
her competences
useful to enrich
with integrations
and elaborations
digital contents
created by
others. Therefore
s/he is able to
choose and
use digital
technologies
creatively
to solve the
problem. By
this, s/he is able
to lead other
classmates as a
guide .

All-in teacher kit

Sharing through digital technologies

DESCRIPTORS

Competence area: communication and collaboration
FOUNDATION

INTERMEDIATE

ADVANCED

Proficiency
level 1

Proficiency level
2

Proficiency level
3

Proficiency level
4

Proficiency
level 5

This level
involves the
cognitive
domain of
remembering.
The learner
is able to
perform simple
tasks, with a
guidance

This level
involves the
cognitive
domain of
remembering.
The learner is
able to perform
simple tasks,
autonomously
or with a
guidance where
needed

This level
involves the
cognitive
domain of
understanding.
The learner is
able to perform
well-defined
and routine
tasks and
straightforward
problems,
autonomously

This level involves
the cognitive
domain of
understanding.
The learner is
able to perform
tasks and welldefined and nonroutine problems,
independently
and according
his/her needs

This level
involves the
domain of
applying. The
learner is able
to perform
different tasks
and problems,
guiding others.

The learner
is able to
use the main
communication
tools and to
share online
information
and digital
content, with
a leading
guide (teacher,
classmate,
adult of
reference)

The learner
is able to
use the main
communication
tools and to
share online
information
and digital
content, without
any didactic
mediation of
the teacher who
intervenes if
needed

Dealing with a
structured task
articulated in
well-defined
indications,
the learner in
autonomy is
able to choose
the appropriate
communication
tools and to
share online
information and
digital contents

Dealing with a
practical and
non-routine
situation, the
learner is able
to break the
problem down
into smaller
chunks to face,
according to
a criterion
of relevance.
Therefore, the
learner is able
to choose the
appropriate
communication
tools and to
share online
information and
digital contents

The learner is
able to identify
problems,
break them
down into
their essential
elements. S/
he also is able
to recognize
his/her
competences
useful to
elaborate
general
criterion to
choose the
appropriate
communication
tools and to
share online
information
and digital
contents.
By this, s/
he is able to
lead other
classmates as a
guide .
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Resources


In order to write the present Teacher Kit, the author and his collaborators
have relied upon different kinds of resources: resources authored by
partners of the “All Inclusive School” project; publications by agencies
of the European Union; works by academic and other experts. Here the
resources are grouped in the above-mentioned categories and presented
in order of appearance in the text.
“All Inclusive School” partners resources


147

All-In Teacher Kit is structured upon the different categories of the
targeted research that was conducted at an earlier stage of the project,
namely for IO1 All-In Identikit, available here https://allinclusiveschool.
eu/all-in-identikit/
Further information on Social Books Creator, see: Martinelli P., Politi F.,
Apprendimento cooperativo e cittadinanza digitale: il caso di Social Book
Creator in Vol. 8 (2019): Learning, Competencies and Human Resources.
Extended Abstracts from Multiconference EMEMITALIA 2019 Foggia, 9-11
September 2019, Editors: Marina RUI, Tommaso MINERVA ISBN: 978-8898819-01-0 (issued in the course of 2020).
EU publications
One of the aims of IO1 All-In Identikit was to map the “skills,
competencies and practices based on the ‘Inclusive Teacher Profile’”,
a model that is to be found in: European Agency for Development in
Special Needs Education (2012), Profile of Inclusive Teachers, Odense,
Denmark: European Agency for Development in Special Needs
Education.
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Resources

As regards the section Assessment of learning to learn skills, resources
include: European Agency for Development in Special Needs Education
(2004), Inclusive Education and Classroom Practice in Secondary
Education, Literature Review, Odense, Denmark: European Agency for
Development in Special Needs Education. Particularly, the cited Feyerer,
E. (4/1997), Behindern Behinderte? and Vierlinger, V. (1/1995), Die
Kollektivnorm unterminiert das pädagogische Terrain, both to be found in
the journal Behinderte in Familie, Schule und Gesellschaft, Bd.
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The concept of “Personal, social and learning to learn competence”
comes from the Council Recommendation of 22 May 2018 on key
competences for lifelong learning (Text with EEA relevance) (2018/C
189/01), whose permanent link is https://eur-lex.europa.eu/legalcontent/EN/TXT/?uri=uriserv:OJ.C_.2018.189.01.0001.01.ENG
Further information on The International Standard Classification of
Education (ISCED) is available here https://ec.europa.eu/education/
international-standard-classification-of-education-isced_en
The Cyprus Recommendations on Inclusive Assessment (2008) is
available here https://www.european-agency.org/resources/publications/
cyprus-recommendations-inclusive-assessment
Academic and other experts resources
For the concept of “mild intellectual disability” the author refers to:
American Psychiatric Association (2013), Diagnostic and Statistical
Manual of Mental Disorders, 5th Edition: DSM-5, American Psychiatric
Publishing.
The term “cooperative group teaching” is taken from Mitchell, D. (2007),
What Really Works in Special and Inclusive Education: Using EvidenceBased Teaching Strategies, Routledge.

Erasmus+ project no# 2018-1-IT02-KA201-048385

All-in teacher kit

For “assessment rubrics”, the example in the Kit refers to the article
Using Assessment Rubrics, on University of New South Wales website:
https://teaching.unsw.edu.au/assessment-rubrics.
For “providing feedback”, the points are taken from Nicol, D. (2010).
From monologue to dialogue: improving written feedback processes in
mass higher education. Assessment & Evaluation in Higher Education,
35(5), 501-517.
https://doi.org/10.1080/02602931003786559

Resources

On the importance of games for learning, see the article Games and
Learning, Rich Halverson & Constance Steinkuehler, Handbook of the
Learning Sciences (2nd Ed.), 2014.
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Cognitive domains are cited as they appear in the revision of Bloom’s
Taxonomy in Anderson, L.W. (Ed.), Krathwohl, D.R. (Ed.), Airasian, P.W.,
Cruikshank, K.A., Mayer, R.E., Pintrich, P.R., Raths, J., & Wittrock, M.C.
(2001), A taxonomy for learning, teaching, and assessing: A revision of
Bloom’s Taxonomy of Educational Objectives (Complete edition), New
York: Longman.
For the impact of Open Resources on education, the author refers to:
the OER Impact Map, website http://oermap.org/; Weller, Martin & Arcos,
Bea & Farrow, Robert & Pitt, Rebecca & Mcandrew, Patrick. (2015), The
Impact of OER on Teaching and Learning Practice, Open Praxis. 7. 351361. 10.5944/openpraxis.7.4.227; Hilton, J. (2019), Open educational
resources, student efficacy, and user perceptions: a synthesis of research
published between 2015 and 2018. Education Tech Research Dev.
https://doi.org/10.1007/s11423-019-09700-4.
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With concern to the psychology of Vygotskij, see Robert W. Rieber,
Aaron S. Carton (1987), The Collected Works of L. S. Vygotsky: Problems
of General Psychology, Including the Volume Thinking and Speech,
Springer US.
For the concept of “discovery learning”, see Bruner, J. S. (1961) The act of
discovery, in Harvard Educational Review, 31 (1): 21–32.

Resources

For Olson’s theories, the author refers to Olson, D. R. (1994) The world
on paper: The conceptual and cognitive implications of writing and
reading, Cambridge, Cambridge University Press.
Gardner’s theory of multiple intelligences can be found in Gardner,
H. (1983), Frames of Mind: The Theory of Multiple Intelligences, Basic
Books.
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